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Early childhood programs in BC, a vast wasteland

y A

on opening day of the third session, February 13, 2007.

“Up to 80 Strong Start Centres
will open in underutilized school
spaces over the next year.”
(Speech from the throne,
February 13, 2007)

by Noel Herron

he simultaneous an-
nouncement of the
expansion of the BC
Liberals’ much-vaunted
early childhood initiative,
erroneously labeled “Strong
Start,” and the sharp cutbacks
in the established provincial
network of Child Care Resource
and Referral centres for young

...when it comes to
planning and
implementing a com-
prehensive continuum
of quality care, learn-
ing programs, and
initiatives in early
childhood, BC is

close to being in the
Dark Ages.

children in the same Throne
Speech, highlight the disarray
and confusion around the pro-
vincial government’s approach
to a crucial area of public policy
in this province.

In response to an uproar from
the childcare community, Linda
Reid, minister of state for
childcare, in a recent back-
pedaling e-mail message to
resource and referral programs,
promised to reinstate part of the

funding. But $5 million is still
being cut and layoff of workers
and centre closures are still
going ahead in parts of the
province.

Additional cuts for childcare
operating funding will force
operators to raise parent fees
and a cap on capital funding for
new spaces guarantees that
families will languish on
waitlists for existing spaces.

Given the conflicting an-
nouncements by various mini-
sters over the past three years,
the recent disbanding of the
interministerial subcommittee
on early childhood, the frag-
mented ad hoc approach to the
use of federal funds awarded
last year by Ottawa, the slashing
of funding to provincial resource
centres that helped families find
childcare spaces, and the cur-
rent jurisdictional split between
Tom Christensen’s Ministry of
Children and Family Develop-
ment, Linda Reed’s Ministry of
State for Child Care, and Shirley
Bond’s Ministry of Education, we
now find ourselves in early
childhood disarray.

By comparison with juris-
dictions in Britain and France,
and closer to home—in Quebec
and Ontario, it is no exaggera-
tion to say that given three
decades of research and
practice in this area, when it
comes to planning and imple-
menting a comprehensive con-
tinuum of quality care, learning
programs, and initiatives in
early childhood, BC is close to
being in the Dark Ages.

It is ironic that the self-same
speech from the throne that

NER a

Childcare advocates protest childcare cuts at the BC Legislature during the Throne Speech

boasted about the progress in
working for preschoolers and
about making BC “the most
literate jurisdiction in North
America” pointedly contained
the following statement:

“It is widely recognized that
early learning experiences and
development play a major role
in the child’s later academic
success. Currently, approxi-
mately 25% of children (in BC)
are not ready to learn when
they enter kindergarten.”

...one in four kids
arriving in BC schools,
by the Ministry of
Education’s own
admission, is ill-
prepared for formal
schooling.

The launch last year of pilot
“Strong Start” programs, (there
are 15 currently in operation
according to Susan Kennedy, the
provincial co-ordinator, who
works out of the Ministry of
Education), is a good start.

However, closer examination
of these programs, of which
there is little or no information
on the ministry’s web site, and
no written evaluation available,
indicates that they are simply
three-hour drop-in programs for
parents or caregivers. As
Kennedy was at pains to stress,
they are “not preschool or
childcare programs.”

While there are many models
for early childhood programs in
existence, “Strong Start,”

modeled on a Toronto School

Board program, should be
viewed as merely a marginal
intervention in the comprehen-
sive early childhood continuum
needed in BC. This was force-
fully underlined by the hundreds
of angry childcare protesters in
front of the legislature in
Victoria when the House
resumed sitting.

And school boards, or rather
newly-named boards of educa-
tion under Bill 20’s “expanded
mandate,” are now responsible
for “Strong Start” programs if
they avail themselves of the
measly $20,000 in funding (with
$30,000 in start-up funding).
According to Kennedy no
decision on ongoing funding has
been made, so school boards
beware!

The “excessive demands”
placed on some of these “Strong
Start” centres, as noted by
Kennedy, highlights the current
crisis in childcare in BC. This
essential component of any
worthwhile, quality, early child-
hood program, was forcefully
rejected by the BC Liberals
during their first mandate and
by Stephen Harper’s Conserva-
tives with the latter’s $100-a-
month cheque to preschool
parents—called a housekeeping
allowance by some critics—in
lieu of childcare. It seems clear
that ideological rigidity forms
the basis for these rejections.

But what about preschool
education programs in this
province with one in four kids
arriving in BC schools, by the
Ministry of Education’s own

See CHILDCARE page 3

BCGEU PHOTO


mailto:newsmag@bctf.ca

2 TEACHER April 2007

READERS WRITE

Jinny Sims

e have teachers

teaching and students

learning under very

challenging
conditions. Despite having a
record surplus, this government
has not allocated the necessary
resources for our schools.
Education funding has not kept up
with inflation. While we have seen
some improvements to class size
this year, teachers know that we
have thousands of classrooms
where class size and class
composition have no educational
justification.

At the same time, as teachers
are struggling to meet the needs of
students under very difficult
circumstances, this “liberal”
government is moving ahead with
their own agenda to dismantle a
publicly funded public education
system. Instead of giving teachers
the tools they need, they have
chosen to use the legislature to
hammer teachers and public
education. In a matter of days the
government used Education Week
to introduce Bills 20, 21, and 22.
Not one of these hills gives
teachers the resources they need
to deliver education programs that
meet the needs of students. Not
one of these bills addresses the
fact that we have an unprecedent-
ed number of school closures, or
that we have thousands of
children who have a four-day
school week because of under-
funding. Not one of these bills
addresses the need for improve-
ments to class size and support for
students with special needs, nor
do they address the need for
specialist teachers (teacher-
librarians, learning assistants,
counsellors, ESL, etc.)

Instead of giving teachers the
tools we need, this government
has chosen to target teachers and
locally elected school boards. They
have created further bureaucracy,
as there will be new superinten-
dents of achievement. How
bizarre. Just give the professionals
the necessary resources.

We know what is happening in
our schools. We must continue to
talk about the impact of under-
funding, the need for specialist
support for all our students. There
are many who will try to distract
us, but we must continue to use
our voice to advocate for our
students, for our profession, and
for a publicly funded public
education system. We are not
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Life insurance options
forretired teachers

In planning for my retirement,
someone reminded me to check
converting my group life insur-
ance to individual life. Having no
idea what this might mean, I
asked around and have found out
some information that seems
unknown to most of my col-
leagues. This information needs
to be made available to all
teachers where group life
insurance is in force.

Upon retirement, the group
life insurance coverage ceases.
Teachers may continue the
coverage individually by paying
the premiums. In my district, if
a teacher wishes to go the
conversion route, there are two
options and no medical is
required for:

1. Term to age 65, then it
expires and there are 31 days to
convert. For a $190,000 policy,
the premiums are $161.68 a
month.

2. Estate master is a whole-life
policy. For a $190,000 policy, the
premiums are $814.53 a month,
fixed for a lifetime. This policy
pays dividends annually either
(a) by cash, (policy stays at
$190,000) or (b) by keeping it in
the policy (cash value of policy
increases).

The most favourable of these
options in the first and if it helped
only a few ill, terminal, or poor-
health teachers’ families, it would
be worth it.

Teachers need to be made
aware of the conversion option so
that they can consider whether or
not converting would benefit
them. Information is available at
Human Resources departments
and at the Group Life office.

Olwen Harris
Howe Sound

Thanks to Olwen Harris for
bringing up an important issue to
consider prior to retiring. The life
insurance options available to
teachers upon retirement are
discussed at all pension seminars.
As well, information on life-
insurance conversion is provided
in the seminar reference book.
Options vary depending on the
local a teacher is in, but all locals
have plans with conversion
packages.

In addition to the options men-
tioned by Harris, there is also a
conversion package for the
optional-term life provided in
most locals by Industrial Alliance
Pacific, and this option is
considerably cheaper for many
members. The conversion
information for both plans is
available at either BCTF or local
school board offices, and many
teachers phone to ask for this
information.

As well, the Retired Teachers’
Association offers three different
life insurance options, which can
be checked by contacting the RTA
at 604-871-2265, toll free 1-877-
683-2243, or online at
www.bctf be.ca/rta
Arnie Lambert
BCTF Income Security Division
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Cubasendsthanks

It’s been a bit more than three
years since we first had teachers
from BCTF in Villa Clara, Cuba,
and ever since our relationship
with you people has grown
stronger.

Thanks to BCTF we were hosts
twice of very fruitful courses with
teachers from the English
Department at ISP Felix Varela
and from the schools all over our
province, that were conducted by
wonderful teachers from
Vancouver.

Thanks to BCTF we estab-
lished very heart-felt connec-
tions with teachers belonging to
this Union who have helped us
set up a great project with SFU,
aimed at promoting the teaching
of French here in variety of
ways.

Thanks to BCTF, we have at
our disposal in our department
lots of great books and teaching
materials both in English and in
French, as well as a computer lab
with a local net, with Internet
available and everything, as well
as printers, copiers, CD burner,
and a lot of players.

In other words, our links with
BCTF and especially with excel-
lent people like Yom Shamash,
Hilary Spicer, and Jacqui
Birchall, just to mention a few of
them, has been an invaluable gift
that we have received here that
has added quite a bit to the
improvement of the quality of the
teachers of foreign languages
that we are forming here, and
most important of all, this
connection with you people has
been an example of sincere
human relationship between
people from two different
countries, one a developed
country and the other one trying
to devolop and trying to over-
come a long blockade imposed by
the USA.

For all T have said so far, would
you pass our most sincere grati-
tude to the people from BCTF,
and to make it more personal,
would you thank professor Larry
Kuehn, whom I met in Vancouver
and had the kindness of attending
the welcome gathering that you
organized for me there last
October?

Thank you, Yom, once more.
And thank you, BCTF

Dr. Alfredo Camacho Delgado
Foreign Languages, Instituto
Superior Pedagogico “Felix
Varela,” Villa Clara, Santa Clara,
Cuba

Vanoc considers
schools for dormitories

Here we go again! I find it
simply astounding that after our
provincial government has
deemed our teachers and schools
an essential service, Vanoc is
again considering using four
secondary schools as Olympic
facilities.

Since the designation of
essential service can be so easily
dismissed I believe that it would
be far better and cheaper to
temporarily close a hospital. After
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all, these buildings are already
equipped with rooms and beds.

Tammy Neuman
Richmond

All students should
beableto

access all programs

Although seniority doesn’t
always equate with wisdom, I did
spend 52 years teaching in two
provinces and the NWT.

Through the years, I found
some things didn’t work—for
example, corporal punishment. I
used it twice—both times it was a
mistake that I made in my first
three years of teaching.

I grew to distrust standard
tests as well, as a high school
student my “successful” teacher
in Grade 12 at Stonewall
Collegiate taught to the
provincial exams, but, even
worse, put enough pressure on
marginal students, that they quit
before the finals, which kept his
success rate high. He threatened
to block my entry to Normal
School if T took a correspondence
course, which I did over his
objections and which gave me
my best Grade 12 mark of 82%!
(Yes, I did write the finals and got
through his subjects in the low
50’s!)

But, it was the front page
article in the March issue of
Teacher that inspired me to
comment on two related issues.

First, I totally agree with John
Young’s campaign to make all
school programs available to all
students in our public schools. No
one should have to beg for charity
to participate in any school
programs!

Second, I am not impressed by
the obsession with homework in
so many schools. If it can’t be
taught during regular hours, then
do what has to be done to
publicly fund what has to be
taught. Homework is discrimina-
tory to students who have trouble
finding a place and a time to
sleep and enough to eat, never
mind a place and time to do laid-
on homework!

These are two issues that
relate to poverty as far as I am
concerned. Seniority doesn’t
always give you wisdom, but it
does give you perspective!

Don Olds
Retired, Fraser-Cascade

Data from FSA
can be helpful

I often read the Teacher with
interest, but was disappointed in
the cover article in the March
2007 issue: “The accountability
scheme: Penalizing poor
children.” I share reservations
about the uses to which test
scores are put (Ungerleider,
2003a; 2006), am opposed to
ranking schools based upon such
data, and in favour of social
policies that eliminate inequali-
ties to complement the work of
public schools (Ungerleider,
2003b), but the article does a
disservice to the poor, to teachers,
and to public schooling.

Volume 19 Deadline
1 September 2006 August 18
2 October 2006 September 15
3 Nov./Dec. 2006 October 20
4 Jan./Feb. 2007 December 15
5 March 2007 January 26
6 April 2007 March 28
7 May/June 2007 April 27

Canadian

Educational

Press Association
Association
of Labour
Media,

PRINTED IN CANADA BY
MITCHELL PRESS LIMITED
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The assertion that the FSA
tests do not accurately assess the
learning ability of students living
in poverty is insupportable and
insulting to those learners and
their teachers. The tests assess
literal, critical, and inferential
comprehension in reading,
writing for a variety of purposes,
and mathematical knowledge
capacities that all parents want
their children to acquire and
capacities that teachers are
adept in developing in all
learners.

In the article, the claim that
the impact of standardized
testing on children living in
poverty is more severe than it is
on many other students is
bolstered by the assertion that
students living in poverty learn
to write, plan, predict, and
organize differently (than,
presumably, students who are
not poor). The article implies
that the poor exhibit deficiencies
in these areas that prevent them
from performing well on
standardized tests such as the
FSA. Nonsense. That a
significant number of poor
students do well on the FSA and
other similar assessments is a
tribute to their teachers.

The promise of a democratic
society is that the conditions into
which children are born can be
ameliorated, if not eliminated,
by public schooling. The subtext
of the article is that public
schools and teachers do not
make a difference, but they can
and do. When used properly,
data from FSA and other
assessments can help identify
schools that are consistently
more successful in helping
children learn. By identifying
such schools, we can learn what
they are doing to deliver on the
promise of public schooling in a
democracy.

Charles Ungerleider
Faculty of Education UBC

Sexual minority
forgotten again

In the ongoing battle for
human rights the sexual minor-
ities are forgotten again. Opening
our parachutes to diversity
(Patrik Parkes, Teacher, March
2007) makes one more step in the
noble cause against racism. It
praises those who look past the
superficial differences of race.
However, the only prejudice the
article sees is racism. I would like
to add to the points made in
“Opening our parachutes to
diversity” that teachers also need
to open their parachutes to a
diversity that includes people who

Articles contained herein reflect
the view of the authors and do not
necessarily express official policy of
the B.C. Teachers’ Federation.

The B.C. Teachers’ Federation does
not endorse or promote any products
or services presented in the advertis-
ing sections of the newsmagazine.

All advertisements will be
reviewed and approved by the BCTF.
They must reflect BCTF policy and be
politically, environmentally, and
professionally appropriate.
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are not heterosexual. One of the
difficulties of the gay rights
movement is that heterosexuals
look the same as everyone else.
There are also a lot of hetero-
sexuals. In fact, most people are
heterosexual, so heterosexuals
tend to speak, act, and think like
everyone is heterosexual. This is
not the case. To extend human
rights to the forgotten members
of the movement, we must
remember to include them in all
our discourses both in the
classroom and out even though
their presence might not be
known.

Duane Lecky

Victoria

Parents pay taxes

As much as I agree that
teachers have the autonomy to
choose how we teach, why
would we as teachers want to
denigrate parents and their
interest in their children’s
education? Seems like Mr.
Corren (Jan./Feb. 2007 Teacher,
“A censor? Who, me?”) has a
large chip on his shoulder,
which is not helping support
communication between
educators and the partners of
education.

Teaching is hard enough
without needlessly dumping on
parents who, too, have
legitimate interests in and
concerns about education.

In fact, some of us are both
teachers and parents!

Oh, in case we forget, parents
also pay the taxes from which
come teacher salaries.

Steven C. Faraher-Amidon
Delta

I was surprised by Jim
McMurtry’s statements in the
March issue of Teacher, in
response to my letter in the
previous issue. As he defends
the Corren agreement,
McMurtry seems to be arguing
that whatever governments and
courts legislate is reflective of
society’s views and ought
therefore to be accepted by all
Canadians. This is contrary not
only to union history but also to
common sense.

If McMurtry really holds such
a position, I would have to
assume he voted against the
majority regarding the recent B
CTF illegal job action, which
was denounced by both govern-
ment and court. Any student of
history is aware that
governments, courts, and
societies have often erred
greatly.

In reality, McMurtry knows
this himself, since within the
same letter he feels free to
criticize any government that
would legislate against his own
view: “I think it is timorous for
the same government and
school boards to permit some
parents to dispense with parts of
the curriculum, particularly
instruction that promotes
sensitivity toward people with a
different sexual orientation.”

It is inappropriate for
McMurtry to label the deeply
and conscientiously held
convictions of British Columbia
parents as “bigotry and hate.”

If the BCTF truly affirms
diversity within a pluralistic
society, as it professes to do, then
the BCTF should be at the
forefront of fighting for parents’
rights to preserve their children
from teaching they deem morally
objectionable. Anything less
would be hypocrisy.

Richard Peachey
Abbotsford

Retirees struggle
with tax bills

It was refreshing to read Marc
Lee’s article on aging and the BC
healthcare system but as a
retiree, I am more concerned
about age discrimination of
working people who think that
we elders are “troughers.” The
latter are actually those who are
working teachers and striking—
threatening for higher and higher
wages (let’s not kid ourselves with
talk about “working conditions”)
so that they can build their own
retirements while retirees
struggle and juggle to meet the
demands of higher and higher tax
bills. I hate to say it, but, “Just
wait you guys.”
Murrie Redman
Retired, Sunshine Coast

Boards of education

spear catchers?

My friend, Ken Douglas, a
teacher and municipal and
regional politician, referred to
school boards “as designated
spear catchers for the provincial
government.” This description
was based on the fact that unless
a political body has the ability to
control the financing of their
responsibilities they have
virtually no influence on the
system.

The new provincial proposal to
create “Boards of Education”
appears to provide the possibility
to meet their parochial desires to
control teachers but no control to
be able to improve the teachers’
ability to enable students to
expand their abilities.

Each Board of Education may
now have the ability to become
narrower designated spear
catchers of the partners involved
in education.

John Ward
Retired, Cowichan Valley

Appalled and
disgusted with union
As arank and file BCTF
member, I was appalled to hear
that the costs of holding the AGM
each year amount to $1,000,000
or more, and that it was can-
celled at the last minute, which
will cost us over $250,000 more
to boot. This adds insult to injury!
All this has come to my notice
due to the information I received
because of the present dispute
the BCTF has with its office
workers. Furthermore, I would
like to see a break down of the
per capita costs for delegates to
attend this annual meeting. Does
the union pay for air tickets for
delegates as well as road costs
and other travel expenses? If so,
what can a delegate claim? What
does it cost to accommodate and
feed each delegate? As for the
salaries that BCTF office workers
get, [ was also very disturbed by
the “sweet deal” these folks have
managed to glean for themselves,
and their spouses. It is quite out
of line in my opinion, and the
BCTF needs to bring this “fat cat”
mentality into line with what
ordinary teachers earn in the
trenches. I am disgusted!

Rupert Gruen
Kelowna

CHILDCARE from page 1

admission, ill-prepared for
formal schooling?

We are truly looking at a vast
wasteland.

Thousands of kids arrive in
Grade 1 with their variations in
oral language, vocabulary, and
comprehension so great that it is
difficult for classroom teachers
to narrow the gap between
children who are more or less
ready to learn in a formal
setting.

Compare BC with the early
childhood infrastructure in
Ontario for the past decade
where carefully researched and
proven programs for 4- and 5-
year-old preschoolers with an
emphasis on literacy and
numeracy are now an integral
part of the public school system
in that province.

BC, with the highest child
poverty rate in Canada, cur-
rently does not have a single
pre-kindergarten class for 4-
year-olds in our public schools
funded directly by Victoria. Yet
both the research and practice
strongly support structured and
developmentally appropriate
intervention for poor kids, and
indeed for all other kids, at this
key juncture in their early lives.

The continuation of limited
and discriminatory admission to
all-day Kindergarten programs
(only ESL, First Nations, and
children with special needs are
funded) is also an affront to
equality of educational
opportunity.

And handing out books to
preschoolers and developing
parent guides, while welcome in
themselves do not an early
childhood program make.
Neither does the recent, one-off,
grant of $12 million to the BC
School Trustees Association for
promotion of preschool
programs by school boards
constitute a substantial
initiative.

Unwilling to make a major,
comprehensive, and long-term
investment in early childhood
education programs, the frag-
mented and sometimes over-
lapping policies of two separate
ministries under the BC Liberals
undermines the future of
thousands of children about to
enter our public schools.

In his recently released and
excellent book on early child-

Lookin

70yearsago

The 1937 Convention of
British Columbia Teachers’
Federation will be of historical
importance for the announce-
ment, authorized by the
Honourable the Minister of
Education, that a system of
high school accrediting will
come into effect. The present
system of university admission
results in the almost automatic
admission of a disproportionate
number of candidates who are
unfitted for university study
and whose high school teachers
know them to be unfitted for
work of university grade. For
judgment in this connection,
the teachers’ intimate
knowledge of a pupil, based
upon his record of at least four
years of high school studies,
provides data that no external
examination board can possess.

— April, 1937, The BC Teacher

50 years ago
Coke puts you at your

sparkling best. You taste the
difference...even the bubbles

hood education entitled, Build-
ing Blocks, subtitled: Making
Children Successful in the Early
Years of School, researcher
Gene Maeroff of Columbia
University, notes “that students
may have a lifetime of troubles
awaiting them if schools don’t
get it right at the beginning.”

BC has yet to get it right at the
beginning.
Noel Herron is a former
elementary school principal and
Vancouver school trustee.

Some facts and
comments on daycare

e Since 2002, the provincial
government has cut $50
million in support of daycare
in BC.

e As part of the workforce,
women contribute 5% of the
Gross National Product—over
$50 billion annually to the
Canadian economy. The
economy would be damaged
if women were forced to
withdraw from the workforce.

e The crisis in BC daycare is
highlighted by the huge wait
lists of children—over 1,500
in some areas of the
province.

e (anada ranks last in a recent
OECD study on early educa-
tion and care.

e The newly elected Conser-
vative government cancelled
the federal Liberals’ national
early learning and childcare
program.

e Last year BC received $86
million from Ottawa but can-

back

taste better. You feel the
difference...there’s life, there’s
lift in Coke. Free booklet
“Refreshment Through the
Years” now available to
schools...tells the exciting story
of Coca-Cola from beginning to
present. This booklet tells the
story of a need...of a search...of
the growth of an industry in
your community. Also available
at no cost...a 30 minute 16 mm
sound colour film “Refreshment
Through The Years.” [Full page
advertisement, complete with
picture of smiling, animated
young people.]

- April, 1957, The BC Teacher

30years ago

Under the heading “The Myth
of Smaller Classes in Schools,”
the Economic Council of Canada
trumpets that “the study
disproves the belief that smaller
class sizes will improve the
efficiency of the school system,”
and that this has “important
implications for educational
policy-makers.” This, of course,
is irresponsible nonsense. The
report disproves nothing, nor

celling of the national agree-
ment eliminated $455 million
transfers to the province
($152 million a year).

e (Canada has some of the
highest childcare fees in the
developed world.

e In February 2006, the Wash-
ington-based Committee for
Economic Development, an
economic and public policy
organization that represents
top corporate executives,
produced a position paper
outlining the economic
benefits of high quality, early
childhood programs.

e Dr. Clyde Hertzman, BC’s
leading early childhood
researcher, has “mapped”
BC’s 59 school district’s and
found that 25% of pre-
schoolers lacked readiness
when they entered the public
school system.

e Last year’s BC Budget was
ironically called “the
children’s budget” by the
provincial government.

e On January 5, 2007, BC
announced cuts to Childcare
Resource and Referral
Centres totalling 77% next
year. More recently these
cuts have been reduced to
36%.

e BC’s new Strong Start
initiative is a three-hour
drop-in program for children
who can come with a parent
or caregiver during the day.

Sources: The Committee for Econo-
mic Development (Washington),
Canadian Education Association,
Coalition of Daycare Advocates of
BC, Report on Education from the
Deputy Minister of Education
(Victoria), Office of the Minister of
State for Child Care (Victoria), CCPA
Budget Analysis

does it in any way contest the
findings of some 60 studies,
conducted in North America in
the last 25 years, that show
class size as a highly important
factor in education.

— March/April, 1977,

The BC Teacher

10years ago

Delegates arriving at the hotel
were met by a group of pro-
testers worried that the meeting
intended to pass a motion that
would lead to teaching homo-
sexuality to their children. A
demonstration by gay and
lesbian youth on Sunday during
the noon break was intended to
encourage delegates to support
the efforts to eliminate homo-
phobia in the schools. Delegates
voted overwhelmingly to do
what is necessary to make
schools open and accepting for
all students and teachers
whatever their sexuality.

— April, 1997
Teacher newsmagazine

Chris Bocking, Keating
Elementary School, Saanich

BCGEU PHOTOS
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Legislation for privatization

by Peter Owens

arch 26-30, 2007,

was Education Week

and the provincial

government used the
opportunity to introduce three
Bills—20, 21, and 22—aimed at
public schools and public school
teachers. The common themes
are centralizing power in the
ministry, increasing the
education bureaucracy, treating
education as a commodity to be
purchased, and targeting
teachers.

The government announced
the creation of a whole new
level of bureaucracy to enforce
its will. Provincial superinten-
dents of achievement, appointed
by and responsible to the min-
ister, have the power to direct
the activities of school boards.
Government directives must be
obeyed and the minister has the
power to remove boards or
trustees who do not fall in line.

Boards can offer “specialty
academies” and charge fees if
the school planning council
wants it. Students may be
reimbursed for other education-
al services that the minister
approves. Previous changes to
the School Act made it possible
for students to sign up for
courses online or in private
institutions without their par-
ents or teachers being informed.

Teachers will have their name
and current status with the BC
College of Teachers published on
a web site for public viewing.
College members will be
expected to pay for the costs of
the online registry. District
superintendents are now obli-
gated “to report conduct that
breaches college standards, if it
is in the public interest to do so0.”

There were no announce-
ments about funding to improve
learning conditions for our
students. There were no
announcements about improve-
ments to Bill 33 to make it
effective. There are still almost
10,000 classes with four or
more students with special

BCTE

needs in them. There are still
over 3,100 classes with 31 or
more students. Our students are
still waiting for support.

Bill 22
Code of Conduct
Every school must have a

ministry-approved code of
conduct for students.

Government access to teachers

One provision in Bill 22 allows
the government to use the
teachers’ college to send its
message directly to teachers. It
states, “The college must
distribute information requested
by the minister to the members
at the time and in the manner
requested by the minister.” The
government (taxpayers) must
reimburse the college for costs.

We are not aware of any other
professional college that can be
used this way.

Introducing vouchers

In what appears to be a semi-
voucher system, the legislation
has provisions for the minister
to reimburse students for
expenses incurred for educa-
tional activities “if the student or
child demonstrates a standard
of achievement, satisfactory to
the minister.”

On the face of it, students may
be able to pay to participate in
activities that cost money in the
hope that the government will
reimburse them for all or some
of the costs.

School district
business companies

The government is still
tinkering with the rules for the
school district business com-
panies. These are companies the
government encouraged school
boards to establish for raising
funds.

One district, so short of
funding that its local schools
only open four days a week,
operates a pre-school in Poland
five days a week. Another
district has opened private
schools in China where students
can get a BC Dogwood
certificate.

None of the school district
business companies have made
a profit.

Bill 21
Targets teachers

The BC Liberal government,
on March 27, 2007, introduced
legislative amendments to the
School Act and the Teaching
Profession Act (Bill 21) to pave
the way for a discipline registry
and an employment registry.

The BC College of Teachers is
required to create an online
registry accessible to the public.
That registry must include:

e the member’s name.

e the current status of the
member’s certificate
(practicing, non-practicing,
etc.).

e arecord of any suspensions
or cancellations of the
certificate.

e arecord of college discipline
including the reasons why
discipline was taken.

Reprimands may be removed
from the registry after five
years. There are no provisions
for the removal of suspensions
or cancellations.

The college is required to
publish the names of disciplined
members along with the reasons
they were disciplined.

The college is also required to
create an employers’ registry
with a list identifying members
and their employers. The
information in this registry is
available to all school boards.
Bill 20
Centralizes power
in the ministry

March 26, 2007, the provin-
cial government tabled Bill 20,
the School (Student Achieve-
ment Enabling) Amendment Act,
2007. This is an omnibus bill
acting on many aspects of the
Throne Speech aimed at public
education.

Bill 20 includes the following
amendments to the School Act:

e C(Creates superintendents of
achievement who may

I can hardly wai

by Laurence Greeff

hree years ago, the
BCTF initiated direction
to establish an affinity
program for members.
The Finance Committee of the
BCTF was given the responsi-
bility to examine the possibility
of the affinity program for our
members and to report to the
BCTF Executive. The Finance
Committee took on the task
knowing the positive value of
an affinity plan to members.

What value you may ask?
An affinity program is
designed to use the economic
and collective strength of the
group to benefit the individual.
In the case of our membership,
the benefit of belonging to the
BCTF should be rewarded with
individual benefits that give
advantage to our members.
Historically, this notion has
always been part of the labour
movement. Collective union
power has been effective in
setting up credit unions, retail
stores, insurance programs,

and a host of other services that
have helped the individual
member. Ontario teachers have
for the last five years had an
affinity program that has been
well received by their members
and has grown well for them.
Teachers in England and the
United States established similar
programs and have used the
power of the collective to great
advantage for their members.
The National Union of
Teachers in England have an
affinity program that provides
lower prices for a range of retail
products, lower travel costs, and
have provided mortgage and
financial service products at a
competitive advantage for their
members. American teachers
who belong to the American
Federation of Teachers have a
program called AFT Plus, which
enables their members to use
the collective strength of the
union to help them get reduced
costs for a varied range of
products and services. (Check
out these web sites: Edvantage
for Ontario teachers, AFT Plus

for American teachers, and
Countdown for the National
Union of Teachers in England).

The Finance Committee
approached the task with its
usual enthusiastic deliberate-
ness because whenever you
develop an affinity program for
members, it must have specific
criteria that reflects our values;
it should be cost neutral, follow
social and ethical guidelines, be
customized so that it reflects our
members needs, and have a
revenue stream that will benefit
us.

We made our recommenda-
tion to the BCTF Executive
Committee and in doing so, we
reiterated the fact that an
affinity program must be volun-
tary and give an advantage to
our members. The Executive
Committee approved that we set
up a customized affinity pro-
gram with BCAA and OTG
Financial.

In January 2007, we began
working with the Group Affinity
Division of BCAA to design a
customized program that offers

inspect board records, enter
schools, and interview
employees and students.

e Establishes boards of educa-
tion and mandates that
boards prepare an achieve-
ment contract with respect to
student performance, plans
for improving student
achievement, early learning
programs, and literacy.

e Provides for the appointment
of a special trustee if a board
does not comply with an
administrative directive to
meet its obligations under an
achievement contract.

e Requires boards to establish
district literacy plans for the
community.

e Adds an appeal level.

e The legislation provides the
ability for parents who are
“dissatisfied with a board
ruling, such as the
suspension of a student,” to
appeal to the superintendents
of achievement.

Private public schools

The legislation defines special
academies and allows for
students to be charged fees to
attend the academy. The school
planning council has the power
to approve charging fees,
meaning that possibly as few as
three parents and the principal
can make the decision. It also
allows for fees to be charged for
some courses and materials.
This not only infringes on the
autonomy and responsibility of
school boards, but paves the
way for publicly funded schools
to be operated as private
schools with fees.

The legislation broadens the
minister’s capacity to create
provincial schools.

The three bills together pro-
vide for the gradual dismantling
of public education. The legisla-
tion encourages privatization by
allowing the establishment of
academies that can charge fees
and the possibility that parents
who pay for educational services
can be reimbursed. The increas-
ing bureaucracy and loss of

members on a voluntary basis:
competitive travel opportunities,
a range of insurance programs,
and retail services. BCAA is a
registered society serving over
700,000 British Columbians with
a range of services from travel
to insurance needs. They have
impeccable credentials as a
membership-driven organiza-
tion that provides good services
to its members and they have
the capacity to assist us in
developing the program on a
cost-neutral basis.

A change in the direction at
OTG Financial has caused them
to forego participation in the
financial services aspect of the
program. Their decision has
opened the door for us to
investigate other possibilities
and we hope to bring forward a
recommendation on which
companies can best work with
us to provide the range of
financial services we need as
members.

The executive recommenda-
tions set up an affinity program
subcommittee to develop the
move to implementing the
affinity program. Carole Gillis
(Kamloops teacher), Drusilla
Wilson (Maple Ridge teacher),
Rob McLaren (BCTF treasurer),
Patti McLaughlin (Salary Indem-
nity Plan administrator) and
myself constituted the subcom-
mittee and we had an initial
meeting to develop the critical

direct services to students will
drive more parents to seek other
alternatives. Parents will be able
to shop for educational services
from private sources and shop
for teachers through the online
registry. There is an increase in
the monitoring and control of
school boards and teachers.

Public schools worth protecting
Public education in BC has
been at the forefront of education
in the world. It achieved that
level by teachers, school boards,
parents, and the Ministry of
Education, working together to
provide the best education for
our children. Teachers in BC
have not been asked for, nor
have they had, any input to these
proposed changes. On April 2,
2007, the minister of education
issued a bulletin pointing out that
BC students performed among
the best in the world in 2003 but
expressed concern that student
performance since has “levelled
off and, in some cases, even
declined.” She then goes on the
say, “It is clear we cannot
continue to do things the way we
have always done them and
expect to get different results.”
There is no acknowledgement
that what put us at the top were
the services we offered before
her government removed pro-
tections for students from our
collective agreement. The turn
for the worse has come about
since this government came to
power, stripped our collective
agreement, cut services, and
increased its bureaucratic
fixation on accountability. The
minister is right however, that
the government cannot continue
along its path of undermining
public education and expect the
results to improve. It is time to
work with teachers, parents, and
school boards, not threaten them
with more superintendents and
administrative directives.

Peter Owens is assistant
director and editor of Teacher
newsmagazine, BCTF Com-
munications and Campaigns
Division.

path to implementation. At
various stages of the implemen-
tation process, we will be
reporting to the BCTF
Executive Committee, the
Representative Assembly, and
the AGM to update members on
the progress of the
implementation plan.

Our launch is set for October
2007, and we know members
can hardly wait. Focus groups
reacted positively to the
introduction of an affinity plan
and members have been very
excited about getting involved
in the program. They say,
“Anything that will help us
reduce costs will be a benefit.”

On the BCTF web site, you will
see the logo BCTF Advantage.
As part of our drive to the much
anticipated launch and to help
members connect with the BCTF
Advantage, we are holding a
draw for two tickets to a very
exciting destination! All you
have to do is give us your input
for designing the travel offers in
the BCTF Advantage program
by filling out the survey form
available on-line and at the
AGM, to be eligible for this great
giveaway prize.

Laurence Greeff, a Langley
teacher, is chairperson of the
BCTF Finance Committee and a
member of the affinity subcom-
mittee to implement the BCTF
Advantage program.


http://bctf.ca
http://www.teachers.org.uk/
http://www.edvantage.ca/english/main-e.asp
http://www.aft.org/aftplus/index.htm
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by Yvonne Eamor

school in Terrace has
$6 left in its learning
resources budget. In
Cranbrook, two suicide
intervention programs have
already been implemented—for
an elementary school. And a
trustee in Prince George says
the school board is afraid to dip
into its surplus for fears it won’t
have the money to pay for more
unexpected downloaded costs.

These were just some of the
stories the BCTF heard on a
province-wide tour that suc-
ceeded in placing the public
spotlight on the shortcomings of
Bill 33 and the lack of funding
for public education. At each
stop, the BCTF executive heard
virtually the same message: the
legislation isn’t working;
resources are lacking; public
education needs to be fully
funded.

President Jinny Sims told a
Victoria news conference that,
“we have thousands upon
thousands of students sitting in
overcrowded classrooms. We're
hearing the same thing every-
where we go: passing legislation
without funding is worse than
having no legislation at all.”

Victoria math teacher Tara
Ehrcke helped author a report
on the implementation of Bill
33 in her school district and she
says it’s very clear. “There are
significant violations of Bill 33
in middle and secondary
schools. We don’t think this is
the spirit of the legislation.”

Resource teacher Joanne
Finnegan notes the erosion she
has seen over time. “It’s a cul-
mination of not enough assis-
tance time, not enough psychol-
ogists, too many students over
too many areas, the needs of
kids are going up, and larger
classes. It’s a frustrating
experience and I can’t see an
end to it. I can’t do my job to
the best of my ability.”

Greater Victoria Teachers’
Association President Debra
Swain says there have been
some gains under Bill 33, “but
not enough. We wanted to give
the whole process a chance and
we took a wait-and-see ap-
proach to see if there was a
difference. But, we’ve been
through the first round and it’s
simply not enough.”

Sims says, “No amount of
training or experience prepares
you to teach a class of 26 with
six identified and seven who
would’ve been identified if the
government hadn’t changed its
special needs criteria, and then
another five students in the grey
area. | could take you around
British Columbia and show you
where such situations exist and
where the classrooms are.”

Janice Neden is a Kamloops
teacher and president of the
local Learning Assistance
Teachers’ Association. Over her
29-year teaching career, she’s
seen the role of learning assis-
tance teachers undergo
dramatic change. “Initially, the
focus was on direct instruction.
Now it’s become more of a
significant portion of time
dealing with a growing govern-
ment bureaucracy. We spend

lots of time with IEPs, meetings,
and a lot of notetaking. The
support I can provide is not
enough to meet the needs of
teachers or students. A teacher’s
teaching environment is the
student’s learning environment.
You can’t separate them.”

Neden says her job is like “a
triage. You take the ones most at
risk. The number of students I
can work with in a given day is
nowhere near the number who
deserve my attention. I have to
prioritize.”

What she sees down the road
is worrisome. “We’re losing
experience we can’t afford to
lose. New teachers coming in
need a lot of mentorship to fulfil
the demands of this role. What I
see is more accountability on
the horizon, and more demands
to fulfil the bureaucracy. What is
missing is the focus on
students.”

Speaking in Kamloops, BCTF
First Vice-president Irene
Lanzinger says the provincial
government talks about putting
students first, “and we agree
with that. But to do that, we
need the resources to do the job.
We need reasonable class limits
and reasonable class composi-
tion. When you have students
with special needs, sometimes
they take a lot of your time.
There are other kids who need
extra time and help, but they
don’t have the label of special
ed.”

Kamloops Thompson
Teachers’ Association President
Mark McVittie is dealing with
another issue: Bill 33 is having a
detrimental affect on students in
north Kamloops. “This area
represents only 20% of the
district, but it has 45% of the
elementary classes with more
than three students with special
needs. Students in north
Kamloops are not less important
than the students of south or
west or Barrier or Clearwater or
other areas, and they should
have the same resources and
same access to services.”

In Cranbrook, counsellor
Chris Olson finds that society is
presenting problems of its own
and legislation isn’t helping the
province’s teacher-counsellors.
“Students are finding life so
much tougher than we did when
we were in school. They're com-
ing to us with more problems,
and those problems are of a
more severe nature than we
were seeing even five years ago.
An elementary counsellor has
had to implement two suicide
intervention programs for Grade
2 students. That would’'ve been
unheard of just a few years
ago.”

When critical incidents occur,
Olson says the school becomes
“the hub of the community and
that’s when support comes out
for those students. While that’s a
small part of the role we play,
it’s becoming a progressively
larger part of our job.” But
there are no extra resources to
help out.

BCTF Second Vice-president
Susan Lambert says “when the
workload is so great that teach-
ers can’t attend to the individual
needs of kids, it’s a crushing
anxiety. In some classes,

students are receiving three
minutes of attention an hour. Is
that the type of class you want
for public education?” She says
the “system is in a fiscal crisis
and needs attention.”

During a visit to Williams
Lake, Lambert heard more
stories of how Bill 33 has failed
students. “It’s a recipe for the
serious erosion of quality public
education,” she says. “It’s an
empty boast that the govern-
ment is spending more money
than ever on education. It has
no meaning and it’s superficial
window dressing.”

Cariboo-Chilcotin Teachers’
Association President Sheila
Wyse says the tour gave her the
opportunity to focus on local
funding issues and other
problems. “I'm hoping that our
trustees will now pick up on it
and see they need to speak out,
as well. I think they were a little
nervous about the BCTF tour so
it was good that it has opened a
door and we’ll continue to talk
more.”

“It’s absolutely
atrocious today that
we are not providing
Jor students with
special needs.”

Wyse says the lack of funding
“is like being asked to make a
choice between being hit with a
stick or a baseball bat. The
trustees need to go back to the
provincial government and say
the way education is funded
now isn’t working.”

Lanzinger met with a number
of Prince George trustees to
discuss BCTF concerns. She told
them, “teachers are not seeing
the improvements they were
promised. They still have
untenable workloads.” The
trustees were interested in
teacher morale, and Lanzinger
said, “until we resolve the
working conditions issues, we’re
going to have a problem around
morale. Teachers are tired of
fighting. Morale is high when
teachers feel they do a good job,
when they can go home at the
end of the year and say, ‘I didn’t
reach every kid and every day
wasn’t perfect, but I did a good
job with that group.””

Lanzinger feels the trustees
learned something. “I think they
went away with a greater
understanding of where
teachers are right now. They
didn’t ask for the meeting to tell
us what they thought, they
asked for the meeting because
they wanted to hear the
perspective of teachers.”

She also heard from Prince
George learning assistance
teacher Bonnie Lamb who
spends more time on paperwork
and less time with students.
“You know you can give so much
more to students if you have
time in front of those students,
working with them in specific
interventions. But there are just
not enough hours in the day
anymore.”

Lamb cautions, “If you don’t
support students now, especially
in the early intervention, you’ll
be supporting them later when

they’re on welfare. It’s short-
sighted not to educate your
population.”

Lanzinger concurs, “the
government needs to improve
legislation, and needs to
guarantee support for specialist
teachers.”

Another meeting with
trustees took place in Terrace,
where financial woes forced the
board to choose between a
four-day week or school
closures (the four-day week
was implemented). Parent
Laurie Mutschke says it’s
difficult for kids to switch gears
after a three-day weekend.
“And a kid who is unsettled
could be sitting next to my kid
and could be the one disrupting
the class, taking time away
from the classroom teacher. If a
child happens to be away for
illness, rather than missing two
days, it could be four days.”

Grade 7 teacher Cathy
Lambright told the local media
that “the majority of my
colleagues teach classes with
more than four kids with special
needs. There are just too many
children with special needs who
require services. It’s difficult to
look around at the faces of
students who need support to
read, and know they’re not able
to get that support.”

Lambright points out that if
the government’s goal “really is
to be more literate, then we
need to give them more support.
I'm from a school that has $6
left in its learning resources
budget. We’ll have to fundraise
and go back to the parents and
ask them for more money. Every
time we lose funding for what-
ever reason, it impacts on every
one of those little faces in my
room. I see those faces at
Safeway, at Wal-Mart, and some
are now having their own
children and when they don’t
have the opportunities to grow
because we haven’t been able to
help them, shame on us.”

Lanzinger says to “truly put
students first, we have to have
the resources to make sure
every child gets what they
need. We’re pushing for good
public policy, so that truly, we
can put students first. We’ll
fight forever until we get it.”

The BCTF president who
didn’t let fog stop her participa-
tion in a Nanaimo news con-
ference (she had to contribute
via cell phone), says the tour
underscored the fact that public
education is suffering. Sims
says, “It’s absolutely atrocious
today that we are not providing
for students with special needs.
We have a government that has
a growing surplus, yet they’re
not spending the funds needed
to address our students’
learning conditions.”

Sims takes a personal look at
the situation when she considers
her grandchildren. “I have three
beautiful grandkids going to
school in 2007 and I see their
learning opportunities are less
than what my daughter had
when she was in a similar class
24 years ago. That’s the dose of
reality that comes home.”

Yvonne Eamor is the BCTF’s
media relations officer.
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by Lori Pratt

don’t even notice the small

scalpel they are using to

take me apart, piece by tiny

piece, until I'm mid-stride
across the front of the class-
room, well into a groundbreak-
ing analysis of the feminist
implications of the Industrial
Revolution on modern Canadian
society, thinking I have all of
them in the palm of my hand,
when one of them suddenly
pipes up, “Ms. P., I have a
question.”

For a split second, the letters
of his name teeter on the brink
of my memory like black
bowling pins in a bubble gum-
pink alley, but luckily my Super-
Sub ability to pluck the correct
name from the attendance
Scantron doesn’t fail me.

“Yes, Johnny?” I ask, rather
pleased with myself. I am a
confident woman with an
excellent memory who has just
inspired discourse in a perfect
stranger, a teenager no less.
Strike!

Titters from the class.
Something is wrong.

“It’s Victor, actually.”

“Oh.” I wince. Still, I am a
confident woman who opens
channels of communication with
her stunning insight. “Yes,
Victor?”

Victor makes a show of
draping himself casually over
the back of his chair before he
speaks again. He fixes on me
with a steady stare the one
glittering eye that his long Goth
bangs don’t cover. His tone is
serious, intent, earnest.

“Why does your left eyelid
have 92 eyelashes, but your
right one has only 89?”

The faint sound of a lawn
being mowed 12 blocks away
walfts through the open
curtains. No one is looking at
Victor. They are all looking at
me. My mind is now reeling
through the list of possible
answers to Victor’s insolence.
No, that’s too sarcastic. Might
do damage. No, that one is too
light for such an infraction. No,
that one is too heavy. Nah, I
wouldn’t want to mark that
one. That one is not immediate
enough. That one is too
authoritarian. That one invites
a response. Too cliché. Too
confrontational. Humorous.
Ambiguous. Too...

Got it.

“Victor, come sit up here at
the front so you can focus more
on what I'm saying rather than
what I look like.”

Victor slouches to the front,
deflated. It doesn’t matter. My
lecture has been on pause too
long. When my mind unfreezes,
it can’t remember where it left
off. It flops about for awhile, like
a fish on a dock, struggling to
get back into the water but
knowing intuitively that this is
the last gasp. I sigh.

Victor has won.

“Take out your books. Turn to
page 40. Your teacher wants you
to do questions one through
seven, odds only.”

Lori Pratt is a teacher on call,
Vancouver.
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Six focus groups were con-
ducted in Prince George,
Vancouver, and Victoria on
behalf of the BCTF at the end of
January, 2007. Groups were
made up of approximately 10
randomly chosen individuals. In
each centre, one group was
conducted with the public and
another with BCTF members.

The groups with teachers
focussed on their experiences
with Bill 33, provincial funding
for education, and the impact of
the government’s accountability
schemes. The public groups
looked at perceptions of educa-
tion overall, education funding,
class size and composition, as
well as the government’s
accountability schemes.

The following report is from
Viewpoints Research Ltd. who
conducted the research groups.

The first task in each group
was to draw a picture reflecting

the participants’ view of public
education.

Perceptions of
public education

Teachers

Most teachers drew pictures
reflecting their own experience
in the classroom where they are
overwhelmed by large classes,
too many unsupported students
with special needs, insufficient
resources, time consuming
reporting requirements that
keep them from interacting with
students, and frequent changes
to the curriculum. Teachers also
saw themselves as being under
close critical scrutiny by
government, parents, and the
media who don’t trust teachers
or value their professional
experience and expertise.
Public

Participants in the public
groups had a generally positive
view of teachers. They expres-
sed concern that too many
young people are poorly be-
haved, sympathizing with
teachers and blaming parents
for this situation. Many partici-
pants said that student/teacher
ratios in many classrooms are
too high. Several parents re-
ported that courses like music,
art, and physical education have
been virtually eliminated from
their children’s schools and that
school libraries have been
closed.

Thejobthe
government is doing

Teachers

No teacher felt that the
government is doing a good or a
better job in education. Many
expressed frustration at the
media and the public for
accepting the government’s
rhetoric and public announce-
ments that education is going
well or improving in the
province.

Public

Most in the public groups
thought the government is doing
a poor job when it comes to
education. The fact that teachers
went on strike was an indicator
to some that the government is
doing a poor job. Several partici-
pants said that the government
doesn’t want to take responsibil-
ity for education. No one believed
the assertion that education
funding is at an all time high.
When participants learned the
provincial government is now
investing about $200 less per
student in BC schools than it did
in 1990, the public was con-
cerned but not surprised. School
closures seemed to be the most
compelling evidence of inade-
quate education funding. There
was widespread concern when
participants were told that the
decline in the number of teachers
is more than twice the decline in
student enrollment. Everyone
concluded that the government’s
first responsibility in education is
to properly fund schools.

Fundraising
and school fees

Teachers

Participants agreed that fund-
raising has increased, and parents
and students are expected to raise
money for basic school supplies.
Public

Parents were concerned about
the high cost of school supplies
and worried that the increasing
reliance on school fees is
increasing the disparity between
schools in lower income and
higher income areas, thereby
reducing equality of opportunity
in the public school system.

Bill 33

Teachers

Teachers were aware of Bill
33. Many hoped the legislation
would improve class size and
composition and have been
disappointed. Secondary teachers
were frustrated that the law does
not allow them to refuse larger
classes. Teachers reported that
many of the students with special
needs in their classrooms do not
have the additional support they
need. To meet Bill 33 commit-
ments, school districts have cut
specialist teachers, reduced
janitorial services, cut admin-
istrators and given those that
remain tasks previously done by
teachers, taken more inter-
national students, cut back on
courses, and increased wait
times for assessment.

In the review of Bill 33 teach-
ers want the BCTF to ensure
class size and class composition
limits are properly funded.
Public
Class size and composition

Parents and the public favour-
ed lower class sizes. They also
opposed the government cancel-
ing the teachers’ contract. No one
had heard about Bill 33, although
many were aware that teachers
went on strike on issues related
to class size and composition. No
one denied the importance of
specialist teachers. Librarians
were singled out as being essen-
tial to schools and students; high
school counselors and reading
specialists were also specifically
named. Most participants were
aware of the prevalence of
students with special needs and
ESL students in classrooms.

Accountability

Teachers

There was no support among
teachers for the government’s
accountability schemes, including
standardized testing. Teachers
concluded that standardized
testing means teachers increas-
ingly teach to the test and that
these tests take teachers’ time
away from students. Teachers
concluded that while some
districts, schools, and

administrators take the tests
very seriously, many others do
not. Some teachers reported that
standardized tests create
significant stress and self-
esteem problems for many
students.

Teachers concluded that most
principals have a plan for their
school and administrators use
mechanisms like school planning
councils and school growth
plans to advance their own goals
for their schools.

Public

Everyone concluded that
teachers offer a more compre-
hensive assessment of students
than does standardized testing.

When presented with
arguments against standardized
testing there was only limited
opposition to testing Grade 12
students. Some concern was
expressed about testing discour-
ages Grade 10 and 11 students
from staying in school.

No one said it would be inap-
propriate for teachers to urge
parents to withdraw their
children from standardized tests
in Grades 4 and 7. They shared
teachers’ concerns that this
testing might be stressful to
students and hurt young
children’s self esteem.

School rankings

Teachers

Teachers were offended by the
Fraser Institute’s use of stan-
dardized tests to rank schools
saying there is a direct correla-
tion between test results and the
socio-economic status of students
in schools. Some teachers
reported that parents take school
rankings seriously, while others
said that, when it came to their
children’s school, parents paid
little attention to rankings.
Public

Awareness of the institute’s
ranking of schools was fairly
high. Some people saw the
rankings as a tool which parents
can decide to use to help them
make decisions about their
children’s education. Most
participants agreed that the
value of the Fraser Institute’s
rankings is limited because it
uses only the results of standar-
dized tests to determine its
rankings and no weight is given
to arts programs, extra
curricular activities, sports
programs, or “school spirit.”

BCeSIS

Teachers

Teachers did not like or want
to use this system. They had
concerns related to BCeSIS’s
potential to violate the confiden-
tiality of student records, the
capacity of the system to track
and monitor teachers and the
major technical and program-
ming problems they had either
experienced or heard about with
BCeSIS. All of the teachers’
concerns around confidentiality
were increased significantly
when they learned that a private
organization, not government,
maintains the system.
Public

No one in the public groups
had heard of BCeSIS. When the
system was explained to
participants they had a strong,
negative, emotional reaction to
it. Many participants expressed
concern about the confidentiality
of student information and
several worried about what
would happen if academic and
demographic information were
linked together in this data
bank. Like teachers, when the
public participants were told
BCeSIS is being managed by a
private organization, concerns
about privacy and the misuse of
information increased signifi-
cantly. People were worried that
the information might leave the
province, especially if BCeSIS is
managed by an American
organization.

Freedomwritersare
%)eure inspirationfor
achersandteens

by Janet Nicol

The Freedom Writers Diary:
How a Teacher and 150 Teens
Used Writing to Change
Themselves and the World
Around Them, by The Freedom
Writers with Erin Gruwell,
Broadway Books, New York,
1999

“For many, it’s the start of a
new day, but for me, it’s the
continuation of a nightmare.
Every day before I leave my
mom me percina with the sign
of the cross, praying that I come
home safely.”

So wrote a freedom writer—
one of Erin Gruwell’s “unteach-
able” Grade 9 English students
in 1994. The Freedom Writers
Diary, a collection of journal
entries written by Gruwell’s
students over a four-year
period, reveals why some
mothers were moved to pray for
their child. These powerful
testimonials describe students’
daily struggle to simply survive,
let alone graduate secondary
school in racially divided and
poverty-plagued America. The
book has recently enjoyed a
well-deserved reprisal following
the release of the movie
Freedom Writers, starring Hilary
Swank as Ms. Gruwell and a
dynamic cast of young actors
portraying the diverse and
spirited students who find hope
in Room 203. Both the book and
movie are pure inspiration for
teachers and teens.

In 1994, rioting in Los Angeles
followed the verdict of the
Rodney King trial. This set an
ominous tone for Gruwell’s first
year teaching at Wilson Smith
High, a recently desegregated
public school in Long Beach.
The tensions students endured
at home also occurred at
school—and in Gruwell’s
classroom. But after many
setbacks, Gruwell changed
teaching tactics. She began to
listen to the students’ stories
and to teach from their perspec-
tive. Students poured a litany of
obstacles they faced into their
diaries: racism, poverty, sexual
abuse, gun violence, drug and
alcohol addictions, and cruel
peer pressure (including the
abusive ritual of initiation with
hazings). Gruwell respected the
privacy of the journals (sharing
was optional) and she did not
grade students for this ongoing
assignment. It all paid off—her

simple strategy opened a door to
a whole new classroom relation-
ship between teacher and
students.

Next, Gruwell selected
reading books she believed her
students could identify with,
including Holocaust literature
such as The Diary of Anne Frank
and Elie Wiesel’s Night. Students
discovered parallels with their
own lives. She also guided them
to study freedom movements,
and so the students dubbed
themselves freedom writers.
Gruwell brought in guest
speakers and conducted field
trips connected to themes of
racial tolerance, compassion,
and freedom. As the media got
hold of the changes going on in
Room 203, the publicity allowed
Gruwell to tap into the commun-
ity’s economic abundance. She
fundraised for projects including
a class trip to New York and
sponsored prominent speakers,
such as Zlata Filipovic, who
wrote a diary from war-torn
Sarajevo when she was a child.
All these achievements—and
more—are chronicled by the
students in The Freedom Writers
Diary.

Gruwell fought with the
school district to keep the same
150 students in her four
English classes, from Grade 9
to graduation. This
unconventional request was
difficult for school board
officials to argue against, given
the turn-around of the students
and burgeoning media
publicity. Gruwell reflected in
the epilogue: “Although I'm not
an expert on the subject, I've
always felt that all kids yearn to
rebel. Understanding this
rebellion nature, I encouraged
the freedom writers to use a
pen as a means of revolution.”

The students of Room 203
moved on, and so did Ms.
Gruwell, who is teaching her
methods at the university level.
She leaves the public school
system as a brilliant shooting
star and not a seasoned veteran
who nevertheless made an
important difference in many
students’ lives and illuminated
the power of the teaching
profession.

Janet Nicol teaches at Killarney
Secondary School, Vancouver.

For more information about the
freedom writers, visit wwuw.
[freedomuwritersfoundation.org.


http://www.freedomwritersfoundation.org
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Intensive French classroom at Erma Stephenson Elementary School, Surrey teacher, Janet Brine, is now principal at Laronde

Elementary School.

Intensive French...aac perspective

by Wendy Carr

ntensive French is a French

as a Second Language

program option that is

garnering attention in
British Columbia. Intensive
French is an innovative ap-
proach to teaching and learning
French that was introduced in
Newfoundland and Labrador in
1998 as a boost to core French.
It has produced such good
results that all Grade 6 students
in that province now take it
instead of core French.

There are 10,000 students
taking intensive French across
Canada in almost every province
and territory including British
Columbia and the Yukon. Surrey
implemented it in 2004, and its
first group of four classes is
entering secondary schools in
September. Vancouver is
implementing the program in
September 2007, and other
districts in the province are
interested as well.

How does intensive French
compare to other FSL programs
such as core and immersion?
The three approaches share
some common goals, such as
instilling in children a love of
the language and culture and
achieving varying degrees of
bilingualism, but there are also
some significant differences and
challenges.

French immersion is offered
as a program of choice in
Kindergarten (Early) or Grade 6
(Late). Students are taught the
regular curriculum—from Math
to PE—using French as the
language of instruction.
Students who graduate from
Grade 12 immersion receive a
“Double Dogwood Diploma,” are
functionally bilingual and can
pursue post-secondary studies
or work in either official
language. About 30% of students
complete Grade 12 immersion;
there are often competing
demands for coursework at the
secondary level, and many high
schools cannot offer a wide
variety of courses in French.

Core French is an
introductory course usually
offered in two 40-minute blocks
per week in Grades 5 to 7 and
for about three hours per week
in Grade 8. Its focus on basic
communication, cultivating
cultural understandings, and
acquiring/presenting informa-
tion in the early grades is
developed in the secondary
grades. The problem with core
French in BC, apart from its
limited time allocation, is that

during the mandated Grades (5
to 8) it is delivered mainly by
generalist teachers with very
little language background or
specific methodological training.
Under these conditions, students
do not make a great deal of
progress (not surprisingly after
only about 260 contact hours
spread over four years) and, by
the time they can receive
specialized instruction in high
school, many have already
dropped out. Many university
programs no longer require
French 11 or 12: an introduc-
tory language at Grade 11 or
equivalent often suffices. For all
of these reasons, only about
10% of students who start core
French in Grade 5 complete
French 12.

Intensive French offers
great potential for
children to achieve
Junctional bilingualism
while remaining in
their neighbourhood
school

Intensive French (IF) is a
program of choice in BC in
which Grade 6 students have
five months, in which everything
except Math, takes place in
French. It is basically a French
language arts program for four
hours a day for half the year;
students do language-rich
projects and activities, and read
and write in French. For the
second half of the year, they
take a compacted version of the
regular science, socials, and
language arts curriculum in
English plus one hour of French
per day. In Grade 7 and beyond,
they continue an enriched
French program along with the
regular curriculum. In intensive
French, students stay in their
neighbourhood schools, do the
regular English curriculum and
acquire 600 hours of French
instruction. They enter secon-
dary school speaking French
and take Intensive French 8, a
differentiated course using IF
pedagogy but treating regular
French 10 themes and linguistic
concepts.

What are the challenges to
implementing intensive French
on a wider scale? The two major
ones are similar to those faced
by French immersion, that is,
finding fully bilingual teachers
and starting a new program
within an existing school
organization. IF normally starts
at Grade 6 and continues with a

daily hour follow-up in Grade
7, thus requiring only one
teacher per school. In theory,
if there is enough community
interest in a school’s
catchment, a program should
be able to run without too
much disruption. The
exception to this theory is if a
teacher needs to be displaced,
as is likely if there is not a
potential IF teacher on staff.
The lack of methodologically
trained, bilingual teachers is
a problem affecting all FSL
programs in this province. A
concerted effort is needed to
recruit new French teachers,
enhance existing teachers’
training, and ensure that all
pre-service teachers take at
least one basic course in
second language
methodology.

Some ask if intensive
French should replace core
French. A better question, I
believe, is: What lessons can
we learn from IF to improve
other FSL programs? The
winning combination of time
and intensity produces results
in immersion and intensive
programs and the lack of both
is part of why core French
doesn’t yield better outcomes.
IF focusses on literacy (a
language-arts approach) and
uses interactive teaching
strategies that enable
students to develop fluency
and accuracy. Students use
and re-use language in real
situations while teachers
model and redirect what they
say, helping them to
internalize that language.
This, in turn, leads to the
intuitive use of French in a
very short time.

The inclusion of intensive
French pedagogy into teacher
training and professional

development would serve all
FSL educators well. A summer
institute for IF teachers—and
open to all FSL educators—is
offered August 20 to 24 at the
University of British Columbia.
Sessions run in French, and
elementary and secondary FSL
teachers are welcome. See
details at www.mmecarr.ca.

Intensive French offers great
potential for children to achieve
functional bilingualism while
remaining in their neighbour-
hood school. The addition of this
program to a district’s offerings
can bring renewed attention to
French as a desirable addition
to a child’s education and could
open up programming possibil-
ities at the secondary level. In
other provinces, for example, IF
students join their late and early
immersion counterparts in
secondary elective courses
offered in French. And, rather
than drawing students away
from immersion programs,
overall enrolment in those pro-
grams has increased in districts
and provinces where IF has
been implemented.

Intensive French has arrived
in British Columbia! It has much
to contribute not only to how we
teach and learn French but also
to Canada’s goal of doubling the
number of bilingual graduates
by 2013. Stay tuned!

A similar article was
published in the Canadian
Parents for French Winter 2006
bulletin.

Wendy Carr has been a core
French teacher for 31 years in
Coquitlam. She is now a part-
time Intensive French helping
teacher in Surrey and co-
ordinates the French teacher
education program at UBC. For
information about intensive
French: www.mmecarr.ca/
[CFICE. fatmnl.

Comparison of Elementary FSL Programs in British Columbia

Core French

1,600,000 in Canada
150 hours (Gr. 5, 6, 7)
Students learn French
using a communicative
approach wherever
possible.

Intensive French
220,000 students in BC | 250 students in BC
10,000 in Canada

600 hours (Gr. 6 & 7)
Students use French to do
activites and projects.
Regular school subjects are |general conversation.
compressed into second half

French Immersion
38,500 students in BC
300,000 in Canada
5,000 hours (K to Gr.7)
After Grade 6, a
student can engage in a

of the intensive year.

Core French is provin-
cially mandated in
Grades 5 to 8, usually
delivered in two 40-
minute lessons per
week.

Intensive French is a
program of choice that
starts in Grade 6 with an
intensive half-year (80%
French) followed by one
hour/day in French for

French immersion is a
program of choice that
starts in Kindergarten

or Grade 6 with 100%

French instruction.

second half of year and all

of Grade 7.
By Grade 12, a student
can communicate in a
variety of real-life
situations.

conversation.

After Grade 6, a student can |By Grade 12, a student
engage in a general

is functionally
bilingual.

Whatisthe
schoollibrary’s

role?

The following letter
to the minister of
education from
teacher-librarians
in School District 68
(Nanaimo) is
printed here with
their permission.

e, the teacher-

librarians of School

District #68, are

very pleased with
your commitment to improve
literacy in BC. We have just read
your recent press release, which
outlines the millions of dollars to
be spent enhancing the public
library system, as well as
increasing support to these
programs: ReadNow BC, Ready
Set Learn, Literacy Now, and
Adult Education.

We are wondering, however,
what role you see for the
school libraries in British
Columbia. Almost all children
attend school in BC, and all
schools have a library. Many
international studies have
shown that a professionally
staffed and adequately funded
school library will improve
student literacy and
achievement (Lance, Keith
Curry, 2005).

School libraries not only pro-
vide access to quality literature,
they are the focal point in the
school for teaching research
skills, the use of databases, and
appropriate use of online
information sources. School
library collections are
developed to support the K-12
curriculum, are age appro-
priate, and are staffed by
teacher-librarians qualified to
assist students with their
literacy needs.

Public libraries do not share
this mandate, as their audience
is much larger and public
library collections are not
curriculum specific. School
libraries are, therefore, an
integral part of any literacy
program, and need to be
recognized and supported.

Equitable access to literacy
materials is essential for all
school-aged children. Unfortun-
ately, many school-aged
children are unable to access a
public library due to
geographic or social difficulties.
This is not a consideration with
school libraries, which, in
theory, should be accessible to
all school children each school
day.

We would like you to explain,
Ms. Bond, why your government
is so completely silent on the
important role played by school
libraries in improving literacy
for the children of BC? Why are
school libraries not mentioned
in any of your publications? We
would like to hear from you
how you intend to increase
support for school libraries,
which have been notoriously
understaffed and underfunded
for years.

Elsa Armstrong, Lynn Barnes,
June Bouchard, Janice
Brantner, Helen Fall, Linda
Irvine, Karen Leeson, Margaret
Litch, Cindy Lowry, Robert
Lussier, Donna McDaniel, Kathy
McKierahan, Iris Mennie,
Katherine Miller, Robyn Mylett,
Bonnie Palfrey, Ann Rainboth,
Lene Rounis, and Elizabeth
Sansoucy-Jones.
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Phony consultation
on provincial
autism school

Aninformed parent
writes the minister
by Dawn Steele

This is a letter I wrote to the
education minister on March 16,
2007, after leaving the
invitation-only parent meeting
to discuss the minister’s plans
Jfor a provincial autism school. I
left when it was made clear that
1 would not be permitted to voice
the concerns that I had been
asked to by the Vancouver
Autism Parent Group to raise.

Dear Minister Bond

I'm writing as a parent to
express grave concern over (1)
your planned provincial demon-
stration school for autism, and
(2) your ministry’s disturbing
abuse of process in consulting
with parents about this planned
school. I will start with the
latter.

Provincial model school

for autism—Process

I was asked by several groups
to represent them at an invita-
tion-only meeting organized by
the ministry to consult with
parents on a proposed provin-
cial demonstration school for
autism. I agreed to attend as a
delegate for the Vancouver
Autism Parents’ Group, to bring
forward some of the concerns
we have been hearing from
parents about the concept.
There are currently 426 identi-
fied students with autism in
Vancouver’s public schools—
about 1/6 of the provincial total.
Vancouver’s District Parent
Advisory Council has rejected
the model school concept. So
has the Vancouver School
Board’s Special Education
Advisory Committee and the
Vancouver Autism Parents’
Group. I summed up all the
concerns and solicited addition-
al comments from my own
provincial autism parents
network.

At the meeting, we were
informed that the minister had
already decided to proceed with
the creation of a provincial
demonstration school for
autism as a choice and that
ministry staff were studying
what form this would take and
how it would be funded and
operated. Provincial schools are
permitted under BC’s School
Act, though none have existed
for some time, since the old
segregated schools were closed
down. When asked why the
minister had decided on a
provincial autism school as the
solution to problems facing
students with autism in our
public schools, we were told
this decision was based on
earlier input that parents
wanted more choices—a
remarkable suggestion, given
that today’s meeting was the
ministry’s first public (albeit
invitation-only) consultation
with parents of students with
autism on this concept!

Halfway into the meeting,
after participants had been
extensively canvassed about
potential benefits of such a
concept, I pointed out that the
agenda only permitted 15
minutes to discuss potential
challenges and no opportunity to
discuss concerns about a provin-
cial model school for autism,
compared to 90 minutes allo-
cated to potential benefits and
attributes of such a school.
Given the diversity of views on
this issue among participants, I
requested equal time to discuss
concerns. Ministry staff refused,
stating that this was not the
purpose of the meeting. Later in
the meeting, staff refused to
permit a show of hands to see

1 wish to formally
protest the disrespect
shown to all partici-
pants, to due process,
and to any reasonable
concept of public
consultation.

how many parents did not
favour the concept of a provin-
cial model school for autism.

I wish to formally protest the
disrespect shown to all partici-
pants, to due process, and to
any reasonable concept of public
consultation. If the minister
and/or her deputy have already
made up their minds and are
simply looking for a choir to sing
praises and provide justification
for the decision, why waste our
valuable time by pretending to
consult?

Finally, given that no details
were provided to participants
about what form this provincial
school for autism will take, one
must challenge the validity of the
long list of supposed benefits that
proponents were invited to list at
this meeting. (Examples included
well-trained staff, safety, parent
involvement, expertise in autism,
and accountability—none of
which could be attributed with
any certainty to a vague proposal
in which teaching methodology,
structure, staffing, and govern-
ance have not yet been defined.)
If this is how this ministry
develops policy, then it should be
no surprise that special
education in this province is in
the dire state that we find it
today.

Provincial model school
for autism—Concept

Rationale

This ministry’s core mandate
is to provide education—based
on sound educational princi-
ples—not to offer a smorgasbord
of choices. A provincial model
school for autism requires a
sound educational rationale,
and the ministry has failed to
provide any such rationale for
having already decided to open
such a school.

Evidence-based decision-
making requires a clear defini-
tion of the problem/objective, to
allow purposeful implementa-
tion and objective evaluation.
The ministry has provided no
evidence that a dearth of
“choice” is the key problem
facing BC’s 2,593 public school

students with autism, or ex-
plained how a single Vancouver
school will offer more choice to
the majority of students who live
too far away to attend it. Most of
the issues raised by parents at
today’s meeting related to
inadequate quality/quantity of
special ed services in the public
schools to meet the unique
needs of their children. This is
consistent with what I've heard
in extensive discussions over
nine years with parents of
hundreds of students with
autism, and with parent/
advocates representing the rest
of BC’s 61,277 students with
special needs. So if the problem
is actually the inadequacy of
special ed in our public schools,
we need to understand why that
is so before we can decide on
what would be an effective solu-
tion. Here are the key reasons
that I've heard from parents:

1. Ideology

BC has a pragmatic policy of
inclusion that recognizes inte-
gration in regular classrooms as
the default, but certainly not the
right answer for everyone, or all
the time, and therefore calls for
a range of options so that each
child can receive services and
supports in ways dictated by
their unique needs. It’s a good
policy, but trustees and staff feel
free to interpret it as they
choose, sometimes based on
personal ideologies, and often to
the detriment of students,
because there are no ministry
checks and balances to ensure
the intent of provincial policy is
respected.

This ministry’s core
mandate is to provide
education—based on
sound educational
principles—not to offer
a smorgasbord of
choices.

Since 2002, certain ministry
policy shifts have also uninten-
tionally degraded the quality of
special education services. For
example, the shift to school-
based decision-making/staffing
has resulted in a significant loss
of special education expertise.
In 1999, Vancouver had a full
district team of highly special-
ized autism experts on call to
support all students and provide
individualized advice and train-
ing to their teachers and aides.
That team has gone, leaving
generalist school-based
resource teams who are
expected to cover everything
that crops up—ESL, “grey-area
kids,” autism, Aboriginal,
behaviour, communication, etc.
for that particular school. This
organizational model is not
effective or conducive for
addressing complex special
needs. It’s far more cost
effective to have district-based
specialists who can provide
more specialized expertise to
support challenging students
across the district.

2.Resourcing

In 2000, the ratio of special
needs teachers to students with
special needs in Vancouver was

1:9. In 2006, that ratio had
climbed dramatically to 1:13.
(Source: Vancouver Special Ed
Advisory Committee brief to VSB
Budget consultations, March
2007). Each special needs
teacher in Vancouver is now
handling 50% more students
with special needs compared to
just six years ago (when the
ministry commissioned a special
report on the “Crisis in Special
Education in BC”!). It should
therefore surprise no one that
BC’s teachers are unable to
deliver adequate service to
students with autism/special
needs in our public schools
today. Not only are they less
specialized, they also have far
higher caseloads.

Further, school-based thera-
pies (speech and language
pathology, occupational therapy)
that are critical to autism and
other special needs have been
drastically cut, due to the
2002-04 MCFD budget cuts.
Waitlists are endless. Recently,
one Vancouver student was
finally approved for speech
therapy on turning 19 and
leaving school, after waiting for
most of his school life for critical
help that never came.

The intensive programming
that some parents of students
with autism are demanding in a
provincial model school are
equivalent to elite New York
models that charge $72,000 to
$120,000 US per student
annually. In comparison, your
education ministry only pays our
public schools $16,000 a year
for each student with autism. In
Vancouver, the cost of a special
ed teaching aide alone is over
$35,000/year. So our provincial
funding does not even cover half
the cost of an aide and none of
the cost of specialist services
required. No wonder our public
schools aren’t measuring up to
these expectations! Why not
spend the extra $70,000 per
student in the public system, to
allow our public schools to
succeed instead of shipping kids
off to segregated provincial
schools when they fail because
there was no one to help them
in the first place? If some stu-
dents need specialized separate
programming, why not fund this
as a demonstration program in
one district or across the board
as district programs in the
public system? Why do we need
a provincial school to demon-
strate teaching methodologies
and programs that have been
proven over and over else-
where?

3. Collective
agreements/legislation

The education ministry and its
representatives have negotiated
collective agreements that place
professional autonomy/seniority
rights above the individual
needs of students. Many parents
complain that the public schools
are powerless to resolve prob-
lems when the rights of staff
take precedence over the rights
of students. We must as parents
respect workers’ rights and
working conditions. My own
child’s teachers and aides have
mostly been stellar, going far
beyond the call of duty. And
parental expectations can at

times be unrealistic. But some
staff and their unions must also
accept some responsibility for
the problems, frustration, and
widespread lack of faith that I
often hear from parents.

Each special needs
teacher in Vancouver
is now handling 50%
more students with
special needs
compared to just six
years ago...

The education minister also
introduced legislation last year,
Bill 33, which places the rights
of staff and other students
ahead of the rights of students
with autism/other special needs.
Bill 33 has limited their access
to key classes without any pro-
vision to ensure our children’s
educational needs will be
respected when they are turned
away due to the new special
needs classroom caps.

Districts policies and practices
create additional administrative
barriers to educating students
with autism—for example, only
the most junior teachers with no
special ed training or experience
are being assigned to
Vancouver’s special education
programs.

These are very real and
complex problems. But you need
to sit down with all the partners
to examine how real-world
contractual, administrative, or
legislative barriers impede the
education of students with
special needs and autism. A
provincial model school set up in
a Utopian Ivory Tower outside
the collective agreements,
outside district policies and
practices, and/or outside legisla-
tion like Bill 33 will do nothing
to help identify those barriers
and how to resolve them over
the long run for the benefit of all
students with autism/special
needs in BC.

A Cadillac autism school that
can work in a Utopian world
proves nothing new—there are
plenty of existing American and
Canadian models that do exactly
that. If the minister wants to
demonstrate something truly
useful, show us that a quality
autism program can work in the
face of realities confronting real
school districts and actual public
school teachers and administra-
tors. It will certainly be more
difficult to do, but involving all
the players from the outset will
give them a sense of ownership,
create buy-in, and support
knowledge transfer so that the
initial investment pays the
greatest possible dividends in
the long run.

4. Training

A major challenge cited by
parents is the lack of training
and expertise among staff in the
public system. University/college
training programs are nowhere
near adequate to prepare
teachers for today’s diverse
classrooms. Special ed teachers
have all but vanished as a
profession and funding/interest
in in-service training is at best
limited. If trained teachers are
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so scarce in the public system,
how are we going to magically
find them for this provincial
school? And if we do lure a few
from the public schools, how
does this help students in the
bigger picture? If we are going
to have to recruit and train
them to make a provincial
school work, why not just
recruit and/or train them to
support students in the public
system instead?

What expertise will be
required for this provincial
school? Why hasn’t the minister
or her staff approached the
experts who teach special
education at UBC and SFU to
ask them what expertise will be
needed and if a provincial model
school is the best way to provide
it? I've talked to some of them
and am informed that they are
more than willing to offer their
expert advice, if someone at the
ministry would just ask.

5. Accountability

Since 2002, the ministry’s
emphasis on standardized
testing as the primary account-
ability instrument for public
schools has also indirectly hurt
students with autism and special
needs, who are excluded from
most standardized tests.
Resources and attention get
focussed on what gets

Why do we need a
provincial school to
demonstrate teaching
methodologies and
programs that have
been proven over and
over elsewhere?

measured, usually at the cost of
what’s not getting measured,
and that is exactly why
resources have been shifted
away from special education
and toward elite/prestige
programs to compete for high
performing students who will
improve a school’s FSA scores or
arrest declining enrolment.

Few, if any district account-
ability contracts have any
meaningful performance
measures to assess outcomes for
students with autism (or most
other special needs). Not one of
the education ministers, since
Christy Clark introduced this
concept in 2002, has ever
expressed the slightest concern
over this. Given the premier’s
commitment to building the best
system of support for special
needs in Canada (Great Goal for
the Golden Decade #3), it is
deeply disturbing that as
minister you have not set a
single performance measure
specific to students with special
needs or autism in your
2007-08 Service Plan.

6. Squeaky wheel system

We have a squeaky wheel
special education system in BC.
My own son with autism is doing
very well in an integrated public
school classroom because I've
learned how to “squeak” very
effectively. When told my son
would not qualify for an aide in
high school next year, I shared
my concern with the opposition
critic, who raised it in Question
Period. Fifteen minutes later, my

principal called to say that our
district had confirmed aide
support for my son next year.

Many students doing well in
the public system either have
milder forms of autism, like my
son, or else their parents know
which doors to knock on when
help is initially denied. And when
the public system fails, families
with financial means can always
turn to private options to rescue
their kids. But the majority of
BC’s 2,593 students with autism
in our public schools don’t have
that luxury, nor do most of the
61,277 students overall in the
province with various special
needs. In Vancouver, more than
half our 426 students with
autism have ESL families. When
they complain about inadequate
supports to assure safety and/or
academic progress, they’re told
that’s all the ministry funds and
that’s all they should expect. End
of story—because they don’t
know which doors to knock on
and language barriers make it
very difficult to express the
necessary arguments to force the
school, the district, and the
minister to live up to their
obligations.

Provincial schools—the
wrong answer to a real

problem

No parent, who has ever
watched their child or another
child struggle, would ever want
to deny an opportunity to help a
child in crisis find the support
necessary to thrive and succeed.
My heart goes out to families
asking for a special school
because the public system has
failed their children. My heart
also goes out to the many other
families who have approached
me for help because their
children are suffering equally,
except they don’t know how to
be “squeaky wheels” and they
won'’t be helped by a provincial
model school.

Solutions that tackle the
above problems within our
public schools are what we
need, because these will help all
students who are struggling, not
just a few. Solutions that are
imbedded in the public system
from the outset will take more
effort but they will identify the

If trained teachers are
so scarce in the public
system, how are we
going to magically find
them for this
provincial school?

real barriers, generate more
buy-in, serve children province-
wide, and pay the maximum
long-term dividends for all
students. Solutions that build on
the range of options now avail-
able to address the diversity of
special learning needs in our
public schools will help all
students succeed, not just the
handful in Greater Vancouver
who manage to make it off the
waitlists for specialized services
at a single provincial school.

For all these reasons, a
provincial demonstration school
is the wrong answer to a very
real need. Demonstration

programs in our public schools
that model how to make the
public system more responsive to
the needs of especially
challenging students—Yes! More
support for integrated students—
Yes! Seeking out and celebrating
and learning from the success
stories in our public system—Yes!
More accountability and the will
all around to address barriers to
success—Yes! Demonstration
programs designed from the
outset, with educator input, to
facilitate knowledge transfer and
capacity building in the public
system—Absolutely!

Phony consultation to provide
window-dressing for a “done
deal”—No! Real dialogue that
asks all the partners to help
define the barriers and consider
how they can contribute to
solving them—Yes!

Phony consultation to
provide window-
dressing for a “done
deal”—No!

Real dialogue that
asks all the partners to
help define the
barriers and consider
how they can
contribute to solving
them—Yes!

I do see one significant
advantage in a provincial autism
school model (as opposed to a
demonstration project in the
public system). It will finally give
us a clear accounting of the full
cost of accommodating and
educating a student with
challenging special needs,
thereby finally providing a
sound basis for adjusting the
provincial funding formula to
cover the real costs of special
education in our public schools.

Dawn Steele, a parent of a
student with ASD, Vancouver.

Segregated schools
It appearsthe fixisin

ell, the full-court

press for a segre-

gated “model”

school is on. As a
parent of a child with special
needs and a former school
trustee, I can’t decide whether to
scream or Cry.

(1) Current Education Minister
Shirley Bond mentions such
schools in the legislature. (2)
Former Liberal education
minister Christy Clark wants to
set one up, likely in a Vancouver
school. (3) Eleanor Gregory, a
Non-Partisan Association
Vancouver school board trustee
supports the idea in a Vancouver
Sun Issues & Ideas article. (4)
School Board chair Ken Denike
says he has a “gut feeling” that a
“model” segregated school will go
ahead. (5) Clark interviews
Denike on CKNW about the
“need” for a model school. All this
has occurred before the issue has
been discussed at a public
meeting.

The irony is too sweet. A
provincial government under-

funds education. School districts,
such as Vancouver, cut supports
for students with special needs.
Parents are rightly outraged.
Now, the ministry of education,
Clark, and it looks like Vancouver
NPA trustees ride in with the
answer—a semi-private “model”
segregated school.

There is ample evidence that
inclusion (which does not mean
dumping kids in classrooms with
insufficient support, and might
include time in separate
supported classrooms) can work.
We need the funding and
commitment to give inclusion a
chance to succeed, for all
students.

Jane Bouey
Vancouver

Vancpuver’;
cuts in services

key and frequently
missing component in
the emerging debate on
the segregation of kids
with special needs in a separate
Vancouver school is the chronic
underfunding over the years of
special education programs by
successive provincial
governments in BC.

As a former principal of a
Vancouver elementary school
for 25 years, I have painfully
watched what was once a
lighthouse school district in the
delivery of appropriate support,
shamefully decimated—essential
programs and services for
special ed kids and their
families are being eroded or
disappearing entirely.

As staff members in a diverse
urban system we felt justifiably
proud of the co-operative and
innovative community-based
model developed by the VSB. A
continuum of quality special ed
services was provided in a
flexible manner by the board.
Not any more.

For the public record, as part
of the ongoing debate, the
battering the Vancouver School
Board’s special education
infrastructure has received over
the years is evidenced by all of
the following: the closure of the
four (one in each area of the
board) of the VSB’s highly
successful Teaching and Evalua-
tion Centers with specialized staff
providing programs for kids with
learning difficulties when they
returned to their home school;
the layoff of skilled speech and
language pathologists, school
psychologists, area counselors,
itinerant teachers, and student
support workers (SEAs); the
dropping of the district’s autistic
team; the near elimination of
small allowances for supplies
and resources for special ed
classes; the complete elimination
of the position of staff assistant (a
position, at the time, unique to
the VSB); the weakening of the
district’s innovative school-based
team model, which served as a
hub for the co-ordination of in-
school services; the cutbacks to
mainstream programs and
services also impeded our ability
to integrate on a full- or part-
time basis special ed students
into regular classrooms; the
gradual decrease in the essential
number of workshops and in-

service courses for learning
assistance and resource teachers
and other staff— the professional
life blood of any special
education program worth its salt.

This cumulative loss of
expertise, experience, and
resources in so many specialized
areas took a terrible toll on the
system. And bit-by-bit we are no
longer able to provide the full
range of learning options that
our students need.

That the system has survived
as it has is a tribute to the
commitment of staff and
dedicated parents who support
our public schools.

It has not gone unnoticed that
some of the proponents of a so-
called model special ed school (a
school within the Vancouver
school system but outside the
governance of the board) by
their actions or by their
inaction—Christy Clarke for
example, who as minister of
education slashed support, and
NPA trustees whose silence over
16 years was deafening—are
now leading the charge for a
segregated school. Also it is not
surprising that the current
round of closed-door meetings,
sponsored by the Ministry of
Education for selected parents,
are now part of the push to get
this regressive model quickly
approved without a full public
debate.

Those who erroneously allege
that the opponents of this plan
are ideologically driven should
consider the statement of a
leading figure to the world’s
education ministers at the 2005

“Our research shows
that on average,
disabled children in
regular classrooms
perform better than
those in special

schools.”

—Peter Evans, OECD Special
Education Program

OECD (Organization for
Economic Development)
conference on special education
in Santiago, Chile.

Peter Evans, head of OECD’s
special education program
stated: “Our research shows
that on average, disabled
children in regular classrooms
perform better than those in
special schools. Those who go to
special schools follow a different
curriculum and it is difficult to
integrate them into society after
school. There is less prejudice
against them if they have
attended regular schools.” To
drive home his point he cited the
OECD’s Program for Inter-
national Student Assessment
(PISA) results for 2003, which
showed disabled students doing
remarkably well.

Successful and inclusive
schools need appropriate, stable
support in a mainstream public
system, not retrograde, isolated
models that deny all kids the
opportunities for full
participation they need and
deserve.

Noel Herron
Vancouver
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Whybea,
spoisor teacher?

s most teachers know,
the practicum is the
most important part of a
student-teacher
education program. Sponsor
teachers receive the highest
ratings in terms of positive
models and practicum support.

Working with pre-service
teachers provides the opportun-
ity for a sponsor teacher to
reflect on one’s own practice, to
discuss emerging and estab-
lished educational theories, to
model effective teaching strate-
gies, and to become a mentor
and guide.

The vast majority of experi-
ences are positive. Sponsor
teachers perceive the experi-
ence to be an opportunity for
enjoyment and professional
growth for themselves. Here are
some of their comments:

“Hosting a student teacher is
an amazing experience. The
first time I shared my classroom
with a student teacher, [ was
somewhat apprehensive.
Teachers are, after all, very
protective of their students,
their routines, their resources,
and their classrooms. However, I
soon discovered that [ was
learning as much from my
student teacher as she was from
me, and that by sharing my
space, I was gaining more than I
was giving. I loved having
someone to share the daily
experiences that arise when
dealing with 20+ eight-year-
olds—the funny things kids say,
the behavior challenges that
need a second opinion, and
especially the extra teacher to
help students who struggle
academically.

“I also discovered that having
a student teacher made me
question my educational
practices in a very positive way.
I had to ask myself questions
like: Why do I teach spelling the
way [ do? How can [ make
guided reading sessions the
most efficient and beneficial? Is
silent reading time meaningful
for the kids? Am I saying more
positive and empowering
comments in a day than
negative remarks? How effective
am I at asking higher-level
questions?

“Hosting student teachers has
been the best form of profes-
sional development I've had.
Watching young teachers
develop into professionals and
colleagues is so rewarding and
exciting. I highly recommend

trying it for yourself—you won’t
regret it!” - Suzanne Gravel,
Grade 3 teacher, Alexander
Elementary School, Abbotsford

“I believe I have learned as
much about the practice of
teaching and my own practice
as [ have passed on to my
student teacher. Being with a
student teacher every day
becomes an opportunity to
reflect, most often on why I do
things the way I do. Through
this reflection I have found my
own practice continue to
improve long after the student
teacher has left my classroom. I
have also learned that it is
enjoyable to have another adult
in the room, to talk to and
discuss teaching and education-
al practice with. We are so often
closed behind our classroom
door; the regular opportunity to
have discussions about our
practice is enjoyable. I have had
a couple of student teachers
during the time I was involved
in Masters and Ed D work. I was
able to both apply and discuss
the theoretical aspects that I
learned in my course work to
my experience in the classroom
and with student teachers.”

— Bruce McCloy, English teacher,
New Westminster Secondary
School

“I have learned several things,
the biggest is that my way may
not be the only or best way of
doing things. I had the privilege
of working with a young lady a
while back whose style was
quite different than mine. At
first I wanted to explain to her
how to make her lesson look
more like mine, but when I gave
her the opportunity to show me,
the final outcome of her lesson
was very good. Although the
route she took was not one I
would have taken, she was
successful. I have also realized
that there are many things that I
do well, and I enjoy sharing that
and helping another to hopefully
make a good entrance into our
profession.” - Debbie Piggin,
Grade 6 teacher, RL Clemitson
Elementary, Kamloops

“Their learning is our learn-
ing. We have the opportunity to
rest for a moment and review
our teaching methods, to
organize and clean, to look at
old resources and lessons that
have been shoved to the back of
the file cabinet. This is also a
time for improvement. As

teachers, we know, learning is
everyday, everyway, and
everywhere. Student teachers
bring new ideas and twists on
old ones. They also bring to the
classroom another expert, the
faculty advisor who supports
both the student and the spon-
soring teacher. The moments
are golden for those of us who
can share our teaching ideol-
ogies with a peer. Many great
relationships start and continue
with sponsoring a student
teacher. When they leave the
classroom, we have also gone
through a transformation of a
kind. Our classrooms as well as
ourselves benefit from the
experience.” - Kathy Manning,
visual art teacher, Earl Marriott
Secondary School, Surrey

“I feel it is important to
provide a safe place for teacher
candidates to experiment with
the various teaching styles and
try to implement strategies
knowing they have the support
of a co-operating teacher who
will not judge them on any
errors that may occur when
they attempt something new.
Teacher candidates need honest
feedback on their performance.
This will enable them to become
more effective teachers, in a
more timely fashion, than if we
allowed them to realize their
mistakes on their own. Having a
teacher candidate in full
immersion frees up my time to
allow me to work with students
who need extra assistance. It
also allows me to take on
projects within my school that
benefit teachers and students.”
— Joanne Hapke, Grade 4 teacher,
Westwood Elementary School,
Prince George

“I have been doing this for
many years and I enjoy it
immensely. I find that student
teachers bring a lot of enthusi-
asm to practicum and a genuine
desire to learn. My job as a
teacher is to help students (no
matter the age) to learn and get
better at what they do. I also
feel that I have lots to offer to a
student teacher, to help fill up
their own toolbox of teaching
materials. [ had great sponsor
teachers when I was going
through the process and I feel
that this is one of many ways
that I can give back to the
profession.” — Gary Maitland, PE
teacher, Nanaimo District
Secondary School

— Pierre Blouin

New Teachers’
Conference

Participants at
the workshop
“Webpage
Creation for
the Absolute
Beginner” by
Brian Yu,
teacher at David
Thompson
Secondary
School in
Vancouver.

BRIAN YU PHOTO

Re:

Inconvenient truth

by Lance Read

iewing An Inconvenient

Truth in Grade 8 is

perhaps too late. We

watched this documen-
tary with my nine-year-old
nephew and he understood it
very well. It is time for schools
throughout the developed world
to include not only this but also
anticonsumerism programs in
all areas of study.

Consumerism can and must
be explored in every area of the
curriculum. Not one single
subject in any grade should be
excluded from a reflection on
climate change and global
frying.

Starting with simple Kinder-
garten math, for example, how
many shoes does your family
own divided by number of
family members and what is the
effect on the environment? Later
grades can study all sorts of
relationship math. How do you
get to school—walk, bike, bus,
or private car? What kind of gas
mileage and what is the
difference in climate change
costs? Lego math: what is the
environmental cost of one Lego
block and what can you do with
the least number of blocks?

In history class: oil abuse
from the Battle of the Bulge to
the idiocy of Iraq.

In daily PE: how few sneakers
can you get by on—one pair for
indoor, one for outdoor, and one
pair of all purpose molded-sole
cleats for baseball, soccer, and
football?

All grades: Alberta Tar
Sands—worst environmental
disaster ever created by
humans. One of the largest
remaining land-based carbon
sinks being squandered to mine
oil at a 60% net recovery rate,
i.e., four barrels burned off in
order to gain six.

For years, I attempted to
include environmental
education in my classroom. In
the beginning, I latched onto
elementary school mentor, Bill
Bleasdale, and the Salmon in
the Classroom unit. He and I
worked through years of
developing, improving, and
disseminating this program as
widely as possible. We believed
in sensitizing children to the
environmental difficulties in
spawning salmon from tiny
eggs. We encouraged students to
get involved with local stream
clean-up projects.

In 1989, teaching colleague
Brent Pattison organized school
and student paper recycling two
years before GVRD businesses
had started recycling waste
paper. Little, if anything, of this
kind of recycling was being done
anywhere else. The first year,
we received a lot of ribbing
about so much extra effort being
somewhat a waste of time.
There isn’t a person today who
would think so.

After years of effort
surrounding the 3Rs—Reduce,
Reuse, and Recycle, it has
become apparent to many of us
that we’ve done a pretty good
job with recycling. We are
struggling with the reuse part
and have completely neglected
the reduction component.
Consumerism is the cause of
global frying and we must all
quit this human behaviour. It is
a habit more addictive and
destructive than crack cocaine,
alcohol, and tobacco.

While spending seven months
in Cuba, “enjoying” its hottest

winter on record, I received
constant e-mails from family in
Vancouver about bizarre
weather. In my Spanish class at
the Havana-U, students from all
over Europe spoke about
disappearing glaciers, dying
bears, unprecedented river
flooding, etcetera. As a result, I
wrote the poem Polar Bears are
Gone Now and translated it into
Spanish.

Polar bears
are gone now

Polar bears are gone now

all that’s left are bones,
Scattered widely ‘cross the land
that used to be their home.

These bears can paddle sixty miles
that’s always been their way,

But more than that is far too much
their lives they had to pay.

The ice broke up quite suddenly
as they chased along for seal,
Polar bears they went extinct
just trying to get a meal.

The polar bears all left you know
just up and went away,
First dinosaurs and now the bears
“Are tigers next?” you say.
— Based on Dinosaurs
Are Gone Now, Anonymous

Lance Read is a middle school
teacher, SD 43, on sabbatical in
Cuba doing documentary film
work since July 2006.

DVDs for all public
secondary schools

copy of the DVD of Al
Gore’s Oscar-winning
documentary, An
nconvenient Truth,
will be distributed to all public
secondary schools in BC.

Gregor Robertson, Member of
the Legislature for Vancouver
Fairview and founder and
former CEO of Happy Planet
Foods, had the vision for the
project. He brought together
Tides Canada Foundation,
Paramount Pictures, and Novex
Couriers in this unique
initiative to raise awareness
about global warming among
BC youth.

Tides Canada Foundation is
gifting the DVD’s. Distribution
will be carbon neutral, courtesy
of Novex Courier’s clean fleet of
hybrid and low emission mail
vehicles, and bicycle courier
service.

This business/charity partner-
ship aims to ensure that BC’s
secondary school students have
access to this excellent,
solutions-oriented film.
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Yours fortheasking 10 New BCTF lesson aids

Teachers’ Institute on
Canadian Parliamentary
Democracy

The teachers’ institute is a
unique professional develop-
ment opportunity for teachers
of governance and citizenship
education. Each November, the
program brings together ap-
proximately 70 educators from
across the country, for an
intensive, informative, unforget-
table week on Parliament Hill.

The institute is hosted by the
Speakers of the Senate and the
House of commons and organ-
ized by the Library of Parlia-
ment. The program is open to
teachers of social studies and
related subjects, including
political science, history, law,
civics, or Native studies,
currently teaching from
Kindergarten to Grade 12.

For more information, go to
www.parl.gc.ca/education, toll
free 1-866-599-4999. Completed
applications must be forwarded
electronically or be postmarked
no later than April 30, 2007.

www.langCanada.ca

The Canadian Association of
Second Language Teachers
(CASLT) invites you to discover
the LangCanada.ca portal, a
one-stop window on the
Internet to information on
official second language
teaching and learning.

You will find an abundance of
educational resources, educa-
tional materials, training
organizations, and information
that enhances second official
language teaching and learning
in Canada. Simply by visiting
the site, you have easy access
to a database of over 3,000
educational resources and over
500 educational institutions.

To quickly find classroom
resources, you can search the
database by type of language
program you are teaching, by
skill level of your students, by
theme or subject, by keyword,
and even by the specific type of
teaching and learning material
you need (games, texts and
documentation, references, clip-
art, exercises, tests, music, etc.)

Established in 1970, the
Canadian Association of Second
Language Teachers (CASLT)
increases awareness, appreci-
ation, and understanding of the
importance of second language
learning and teaching through-
out Canada and promotes the
advancement of professional
excellence among language
educators. See www.caslt.org
for more information. Become a

Onbeingqwell

Wellness
is letting go

by Julia Johnson

n the book by Elizabeth

Brenner; Winning by Letting

Go, Brenner tells a story of

how people in India catch
monkeys.

They cut a small hole in a box.
Then they put a tasty nut in the
box. The hole is just large
enough for the monkey to put its
hand through, but it is too small
for the monkey to withdraw its
hand once it has clutched the
nut inside.

Brenner then explains that
the monkey has two choices. It
can let go of the nut and go

member today to discover more
language teaching resources
and to be kept informed on the
latest developments in the
language teaching profession.

Free teaching resources

Surfing the web for informa-
tion about plastics and the
environment just got a whole
easier with an educational web
site dedicated to just that. Have
a look at www.plastics.ca/
teachers and you’ll find every-
thing from a 101 primer on
plastics (history, evolution,
materials, etc.) to a colourful
poster depicting how a plastic
pop bottle gets recycled into a
fleece sweatshirt. All the mater-
ial on the web site is available
for free. Most of it can be
downloaded from the site and
most of it is available in French.

The Environment and
Plastics Industry Council
(www.plastics.ca/epic) created
the web site, working with
teachers and consultants.
There is a range of curricula
suitable for teachers of students
in Grade 2 through to Grades 9
and 10. There are also on-line
games, crossword puzzles, and
word finds that can be
downloaded and reprinted.

Sign up on the web site for an
electronic newsletter—Plastics
in-Class—that discusses real-life
plastics recycling applications,
provides classroom activity
suggestions, and highlights
various contests and/or events.
Signing up on the web site.

Breakfast forlearning

Breakfast for learning (BFL)
is the leading national non-
profit organization solely
dedicated to child nutrition.
Working to ensure that every
child in Canada attends school
well nourished and ready to
learn, BFL provides program
grants, nutrition education
resources and research, and
advocacy. To date, thousands of
children have been served
nutritious breakfasts, lunches,
and snacks through the
programs we support. Studies
show that kids need to eat well
in order to learn well and Eat
Right! Be Bright! the Club is an
interactive web site dedicated
to child nutrition that can help
ensure students are getting the
most out of every school day.

The site also presents kid-
friendly games and teaching
materials that will help get kids
excited about healthy eating
and excelling in the classroom.

For more information, visit
wwuw.breakfastforlearning.ca.

free, or it can hold on to the nut
and stay trapped. According to
Brenner, monkeys usually hold
on to the nut. This story
embodies the wellness story.
Each day we have the
opportunity to go free or stay
trapped by the choices we
make.

In the March issue of Teacher,
Anne Jardine wondered if full-
time teaching was hazardous to
teachers’ lives because of the
increased workloads that have
become more complex. She
points out that teachers are
now giving some thought to the
amount of time they want to
spend on teaching and how they
intend to alter their teaching
craft given that “new demands
are added, yet none of the
traditional teaching duties are
subtracted.” There seems to be
a perception amongst the
masses that if one reduces the
time spent devoted to teaching

LA 9982—Making Connections: A

Resource for Building Supportive
Integrated Classrooms by Corrine Harris,
50 p. ©2006. The purpose of this resource
is to provide classroom teachers with infor-
mation and insight regarding children who
require an individualized program. The
classroom teacher plays a profound and
significant role in the student’s educational
experience and it is the author’s desire to
support the daily efforts in assisting all
kinds of learners to achieve their highest
academic and social capabilities. The
students benefit academically and emotion-
ally when an alliance or partnership is
formed with their integrated classroom
teachers. The book includes brief, concise
snap shots of various disabilities and
challenges, coupled with helpful information
and strategies, references, internet resources
and blackline masters. All grades. $29.95

LA 8580—Little Skittle Lost!

Adventures on a Rocky Shore by
Unicorn Studios, nine-minute DVD,
©2006. This DVD production utilizes
colorful animations combined with
stunning real-life nature scenes to bring
messages home to young viewers. Skittle
the crab lives on a rocky shore and one day
he’s accidentally scooped up in a child’s
bucket, and moved some distance from
home. While finding his way back, Skittle
encounters strange marine creatures, from
whom he learns about adaptations. With
each new encounter, Skittle becomes
envious of the special advantages each
creature has for surviving in its own
environment—a wave-swept rocky shore.
However, the oystercatcher convinces
Skittle that crabs are “perfect, just the way
they are”” Includes a printed sheet of follow-
up lesson ideas. Grades K-4. $14.95

LA 9181—Spreading the Word 3

by CBC Television, 115-min. DVD,
©2006. This is an educational initiative of
the Vancouver International Readers’ and
Writers’ Festival. The content contains
readings and discussions by Canadian and
international authors for audiences from
Grades 2 to 12, which was taped live at the
2006 Vancouver International Writers’ and
Readers’ Festival. The video content is
connected to curriculum at indicated grade
levels and includes a study guide for each
event. The collection is introduced by CBC
television host Gloria Macarenko. Author
Maggie de Vries discusses her book “Big
Fish” about a sturgeon from the Fraser
River, answers audience questions for
Grades 2-6, and a Rick Hansen a special
message is included. Award-winning
playwrights Stephan Cloutier and Dennis
Foon act out how the written word is
brought to life “From Page to Stage,’
suitable for Grades 8—12. Grades 2-12. $3

LA 9182—The Family Under the

Bridge by Rob Seath of Novelworks,
42 p. ©2007. This reading response for
the novel The Family Under the Briage by
Natalie Savage Carlson can be used with
any classroom groupings, from individuals

so more time can be spent with
family or achieving personal
health, or if one makes changes
to how the job of teaching is
performed then such sacrifices
make teachers less professional,
less skilled, less effective, less
caring, and schools become less
effective at educating students.
It is my belief that such a
perception instils personal guilt
and creates an atmosphere of
judgment, which in turn
impacts the health of the
workplace and the health of the
individual.

Matthew Fox, in his book, The
Reinvention of Work, suggests
that in this post-industrial era
we need to rethink, “the way we
define work, the way we com-
pensate work, the ways we
create work, and the way we let
go of work and learn to infuse it
with play and ritual,” because
this new era of rapid technolo-
gical change and our global

to whole dlass. It is effective for children on
adapted or modified programs as well as
those learning English as a second
language. It is helpful for students who find
written output to be a challenge and weaker
readers are provided structure because most
of the responses focus on critical story
elements such as characters, setting,
problems and plot. The responses can be
photocopied for classroom use as over-
heads or for individual use. This resource
includes open-ended responses, classifica-
tion activities, analogies, puzzles and word
searches and answers. Grades 3-5. $20

LA 1011—In Fine Form:The
Canadian Book of Form Poetry
edited by Kate Braid and Sandy Shreve, 305

p. ©2005. This anthology showcases 175
poems by 140 Canadian poets from the
16th century to the present day, representing
some of the best poetry Canada has
produced. This book explores and explains
Canada's verse. It covers the familiar territory
of sonnets and stanzas, ballads and
epigrams, blues and haiku, and it presents
the less familiar, such as the villanelle and
pantoum, and introduces the fugue and
palindrome as emerging forms. The result is
a collection that appeals to poets and
readers, young and old, teacher and student.
The book is a resource for creative writing
and English literature classrooms. It is
arranged by sections, one for each form, with
a brief introduction to that form's conventions
and variations. These introductions are
followed by a sampling of poems, some
written close to the tradition, others riffing off
the rules. At the end, an extended essay
explores common poetic terms and technical
devices. Grades 4-12. $29.95

LA 8088—Daily Language Review,

Grade 2 by Evan Moor Educational
Publishers, 130 p. ©2005. This book in-
cludes reproducible Mon. to Fri. lessons for
each day of a 36-week school year and
short daily lessons. The Mon. to Thurs.
lessons include two sentences to edit for
corrections in punctuation, capitalization,
spelling, and grammar, etc.; and three
items practising a variety of language and
reading skills. Fri. practise cycles through
three formats: identifying mistakes,
language usage and correcting mistakes in
lists and letters. The pages are reproducible
and the book includes a skills list and
answer keys. $19.95. Also, LA 8088A
Daily Language Review, Grade 2: Student
Practise Book, 130p. $4.95

LA 8089—Daily Language Review

Grade 3 by Evan Moor Educational
Publishers, 130 p. ©2005. This book
includes Mon. to Fri. lessons for each day of
a 36-week school year and short daily
lessons. The Mon. to Thurs. lessons include
two sentences to edit, including corrections
in punctuation, capitalization, spelling,
grammar, and vocabulary and three items
practising a variety of language and
reading skills. Fri. practice cycles through
four formats: language usage, identifying
and correcting mistakes and combining

economies are creating a system
that is not working, a system
that threatens our health and
the health of the planet.

Letting go of work or the way
we do our work is not an easy
thing to do. As creatures of
habit we are not always open
and receptive to the demands
brought on by change. The
expectations we have for our-
selves and others becomes a
yoke around our necks and like
the monkey that is unable to let
go of his nut, we hang on to
teaching practices that are no
longer workable in the complex
teaching environments in which
we work.

Fox suggests that if we ask
the question, “What are the
work needs of our time; we can
actually launch new ways of
doing work, of being workers, of
making jobs, of compensating
work.” When we are left to
consider, “What might this new

sentences, and choosing reference
materials. The pages are reproducible and
the book includes a skills list and answer
keys. $19.95. Also, LA 8089A—Daily
Language Review, Grade 3: Student
Practice Book, 130 p. $4.95

LA 9177—Daily Language Review,

Grade 5 by Evan Moor Educational
Publishers, 130 p. ©2004. This book
includes Mon. to Fri. lessons for each day
of a 36-week school year and short daily
lessons. The Mon. to Thurs. lessons
include two sentences to edit, including
corrections in punctuation, capitalization,
spelling, grammar, and vocabulary and
three items practising a variety of
language and reading skills. Fri. practise
cycles through five formats: language
usage, identifying and correcting mistakes,
combining sentences, choosing reference
materials and figurative speech (similes,
metaphors). The pages are reproducible
and the book includes a skills list and
answer keys. $19.95. Also, LA 9177A—
Daily Language Review, Grade 5:
Student Practice Book, 130 p. $4.95

LA 9178—Daily Language Review,

Grade 6, Evan Moor Educational
Publishers, 130 p. ©2005. This book
includes Monday to Friday lessons for each
day of a 36-week school year and short
daily lessons. Each of the daily lessons has
five language tasks for students to
complete. The following skills are
addressed: sentence editing, punctuation,
grammar, vocabulary, word study skills
and reference skills. The pages are
reproducible and the book includes a skills
list and answer keys. $19.95. Also, LA
8087A Daily Language Review, Grade
1: Student Practice Book, 112 p. This
consumable student practice book includes
many focussed practice exercises. $4.95

-l 0 LA 9856—From A to Z: The
Comprehensive Guide to Safe
Bicycling for Kids and Adults by AMC
Media Corporation, 32 p. ©1995. This
colourful, illustrated guide teaches children
to ride bicycles safely and defensively, to
wear helmets and to apply good judgement
in potentially dangerous traffic situations.
This guide is easy to read, ethnically
inclusive and entertaining. The dictionary
format provides quick access to important
information. Grades 4-9. $2.50

More curriculum resources and infor-
mation are available at www.bcalmer.ca.

To order any of the above lesson aids,
enclose a cheque payable to the BCTF or
authorized purchase order to BCTF Lesson
Aids Service, 100-550 West 6th Ave.,
Vancouver, BC V5Z 4P2 or telephone 604-
871-2180 or toll free 1-800-663-9163,
Local 2180, with a Visa or Mastercard. GST
and postage/ handling are included in the
prices. Orders are sent by return mail.
Lesson Aids office and display room hours:
9-5 p.m. Mon. to Fri. from Sept. to June;
9-5. Tues. to Fri. during July and Aug,;
9-12 on Sat. during Sept., Oct., Jan., and
Feb. bctf.ca/LessonAids.

work be?” Fox tells us, “that it is
work on the human being itself.”
Like E. F. Schumacher, in Small
is Beautiful, says “We can each
of us work to put our own inner
house in order,” Fox believes
that putting “our own inner
house in order” will prove to be
the key to reinventing work for
the human species. Fox states
that to do as Schumacher
suggests requires a deep letting
go of the old ways of living and
working, if we and planet Earth
are to survive. By transforming
our work with choices that are
freeing, we in turn transform
our souls, our being, our health,
and the way we live our lives.

Julia Johnson, a retired learn-
ing resource teacher in Quesnel,
is a BCTF PD wellness associate
and a member of the Teacher
Newsmagazine Advisory Board.
livingjewels@shaw.ca
(250-747-3650).


http://www.parl.gc.ca/education
http://www.plastics.ca/teachers
http://www.plastics.ca/epic
http://www.langCanada.ca
http://www.langCanada.ca
http://www.caslt.org
http://www.breakfastforlearning.ca
http://www.bcalmer.ca
http://bctf.ca/LessonAids
mailto:livingjewels@shaw.ca
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Teachers’
pension plan

Where'sthemoney?

Trustees of the Teachers’
Pension Board of Trustees have
a duty to ensure that all invest-
ments remain prudent invest-
ments in the plan. The board’s
Statement of Investment Policies
and Procedures outlines the
board’s position on investments.
As well, the board evaluates
fund performance at every
board meeting.

On December 31, 2006, the
total unaudited Teachers’
Pension Plan assets totalled
$12.9 billion, with another $2.9
billion earmarked for indexing.
Fund earnings for last year, net
of investment costs, were 15.1%
for the Basic Account and 15.0%
for the Inflation Adjustment
Account (IAA).

Where was the money,
and how did it do so well?

Tutors Needed

In home, Grades 1-12 (all subjects)
Lower Mainland
Ph 604-439-1790, Fax 604-439-1795
Web site: www.schooliseasy.com,
E-mail: susan@schooliseasy.com

Where % of  Return
invested Fund  Rate %
Short-term bonds 2.8 3.9
Gvt and Corp. bonds 17.0 3.8
Index-linked bonds 4.6 -2.6
Mortgages 3.9 5.1
Canadian equity 16.2 18.2
US equity 17.2 15.2
Foreign equity 21.3 25.9
Real estate 12.4 26.0
Private placements 3.4 n/a
Total 100% 15.1%

The top 10 equity holdings, as

a % of the total equity holdings:

% of % of

Cdn Total
Canada Total  Equity

Royal Bank of Canada 4.8 1.4
Manulife Financial 4.5 1.3
Suncor Energy Inc 4.2 1.2
Bank of Nova Scotia 4.0 1.2
TD Bank 3.8 1.1
Encana Corporation 3.6 1.0
Bank of Montreal 2.4 0.7
Canadian Imperial
Bank of Commerce 2.3
CN Railway 2.1 0.6
2.0

Petro Canada 0.6
% of % of
Us Total

USA Total  Equity
General Electric 2.7 0.8

Exxon Mobil Corp 2
Citigroup Inc. 2
Microsoft Corp. 1
Bank of America 1
AT & T Incorporated 1.
JP Morgan Chase 1
Proctor & Gamble 1
Altria Group 1

1

FERICRION IS RV-RV-E O 3}
=)
wn

Pfizer Incorporated 0.4
% of % of
Non-North NNA Total
American Equity — Total  Equity
Total 1.7 0.7
Royal Dutch Shell 1.4 0.6
HSBC Holdings 1.2 0.5
BP PLC 1.2 0.5
ENI 11 0.4
Vodafone Group 1.1 0.4
Roche Holdings Ag 1.1 0.4
Nestle SA 1.0 0.4
Novartis AG 1.0 0.4
Toyota Motor Corp. 1.0 0.4

The estimated $16 billion in the
Plan’s Basic and Inflation
Adjustment Accounts is a lot of
money, but it is spread around
various asset classes and among
various opportunities within each
asset class such that the total
pension fund is not over-exposed
to any one bond, stock, or other
form of asset-property.

Tax deducting the cost of
purchase of service

For information about rein-
statement of service and the tax
implications, go to www.bctf.
ca/SalaryAndBenefits.aspx?ed=
4790, click on Pensions, then
click on Tax deducting purchase
of service.

FUN, FRIENDS and
MONEY TOO
Teachers with ESL experience
are needed to provide short-
term homestay accommoda-

tion with language tutoring,
Reply with application.
CONTACT US at
www.teacher-host.ca
CF Educational Services Ltd.

CURRICULUM CONNECTIONS | Free Teachers’ Resources

YOU’RE IN BUSINESS

SOLVING YOUR RESOURCE NEEDS

With You're In Business, a new
igh school teacher’s resource,
nnel your students’
igination and innovation in

vuuﬁi@;:

BUSINESS

lesson plans & b y sheets

¢ Topics include Ethics,
& Entrepreneurship

, Finance

Available April 19" ] '[
Order your free copy online!

www.career-connections.info  Insurance Institute

LEAVE A LEGACY™

Leave a Bequest in your Will to Variety — The Children’s Charity and
BC’s children who have special needs.

You will truly be making the Gift of a Lifetime. Your generosity will
provide a future gift for children like Rebecca, pictured above, and
may provide you and your estate with substantial tax benefits. Please
notify us of your bequest or contact us for more information on how a
charitable bequest will benefit you, your estate, and BC’s children who

have special needs.

variety.

the children's charity

Variety - The Children’s tel 604-320-0505

Charity of BC fax 604-320-0535

Director of Planned Giving  email peter.chipman@variety.bc.ca
4300 Still Creek Drive web www.variety.bc.ca/legacy
Burnaby, BCV5C 6C6 toll free in BC 1-800-381-2040

VARIETY IS A REGISTERED CHARITABLE SOCIETY

BCTF MEMBERS!

This summer, “Retreat” to the Okanagan

For a “Stay Put” vacation in deluxe condo suites
with fully equipped kitchens at...

Silver Star Club Resort
on Silver Star Mountain

¢ Unpack only once

¢ Only 25 minutes from Vernon, 40 minutes from Okanagan &
Kalamalka Lakes, 6 golf courses and numerous attractions

¢ On site hiking and biking trails, wildflower walks, chairlift
rides

¢ No classes, no students, no schedules

' Play at the lake, sleep on the mountain and beat the heat!

If you are a BCTF member, call now and ask for your exclusive
BCTF rates.

1 bdrm comfortable
Jor 4 persons

3 nights stay: ~ Only $250 plus tax

2 bdrm comfortable
Jor 8 persons

Only $460 plus tax

5 nights stay:  Only $399 plus tax Only $699 plus tax

For bookings or more information, call:
Toll free 1-800-610-0805
Offer valid June 15-August 31, 2007

www.silverstarclubresort.com

THE UNIVERSITY OF BRITISH COLUMBIA

M UBC Master of
Educational Technology

Innovative graduate programs for
working professionals.

100% Online
No Residency Requirement

Now accepting applications for
September 2007

% A

N b Convem'e,”
aft

www.met.ubc.ca “eripje 5 MO

External Programs & Learning Technologies, Faculty of Education

604-822-2013, toll-free 1-888-492-1122, eplt.educ@ubc.ca

- ="

A TEACHING CAREER WITH A DIFFERENCE

Do you, or someone you know:

> Want to merge your interests or practical skills with
your professional career?

> Want to get more out of teaching?
> Enjoy a hands-on career?

> Want to help students explore traditional, current,
and emerging technologies?

Consider a career as a Technology Education teacher.

The Technology Teacher Education program is a joint
program between BCIT and UBC.

For more information:
604.412.7412
roger_bortignon@bcit.ca
bcit.ca/manufacturing/tted

TECHNOLOGY
CHANGES
EVERYTHING

UBC Multimedia

Summer Programs

Inspire your students with innovative digital technology and
interactive multimedia.

Learn how you can present concepts to your students or colleagues
using graphics, animation and special effects and learn to create

a website or DVD video. Developed as one- to three-week

summer intensives, these programs provide excellent instruction

by industry professionals.

Web Design - June 11-29
Digital Video Production - July 9-27
Flash Bootcamp - July 9-13

Daytime classes in downtown Vancouver at UBC Robson Square.

Register today!
www.tech.ubc.ca/mmtf

604-822-1420

Continuing Studies

Computers-Media-Technology



http://bctf.ca/salaryandbenefits.aspx?ed=4790

MORE SCIENCE
3C STUDENTS!

Since September 2005, Science
World has provided more than
230,000 K-7 students throughout
British Columbia a fun, FREE
science experience.

Field trips to TELUS World of Science,
Science World On the Road province-
wide science shows and teacher
resources: we're making science a
priority, at no cost to students!

Call 604-443.7500 to book a field
trip. Outside of the lower mainland
call 1.800-363-1611 to find out
when we're coming to your area.

We gratefully acknowledge the financial support SClENC E
of the Province of British Columbia through the WQZ%XQ RLD
Ministry of Education for BC PALS. BRITISH COLUMBIA

www.scienceworld.ca

<

P
A fundraising program
for kids, run by kids.

Students sponsor
wishes for children
with life-threatening
illnesses.

The program is managed by the
kids: forming committees,
developing project ideas and
fundraising.

Build school spirit while helping kids
in your community.

QW s

MAKE (A WISH.
For more information contact:

Make-A-Wish Foundation® of BC & Yukon

Toll Free: 866.277.9474 or 604.688.7944
www.makeawishbc.ca
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Comox Valley Youth Music Centre
International Summer Music School + Festival
COMOX VALLEY -

BRITISH COLUMBIA = CYMC.CA

REGISTER NOW!

Classical Program
July 22 - August 5t

Orchestra, Concert Band, Chamber Music,
Harp, Percussion

Musical Theatre
July 1st - July 21st

Pacific Jazz Workshop
July 3rd - July 15th

25 dazzling performances from our world-
class faculty and the stars of tomorrow.

VANCOUVER
FOUNDATION

BRITISH COLUMBIA
ARTS COUNCIL

EXPAND YOUR HORIZONS

Imagine a life of balance, health, joy and ease,
and now imagine

caching i

From ancient wisdom to Quantum physics.

“RANA YOGA

teacher-led tours

EXTREMmMe

-—-f-n-._-'

Conferences and Accommodation
at The University of British Columbia

The Residences

at The University of British Columbia

“Ideal for school groups and teams — great location for
educational programs and sporting events.”

Open May through August

The best value group accommodation in Vancouver
Safe, clean and comfortable accommodation

Choice of meal plans, cafeterias and restaurants

Close to recreational facilities, attractions and fields
Classrooms and lounges available for rent

vV V. V V V VvV

www.ubcconferences.com

5961 Student Union Blvd, Vancouver BC v6T 2c9 Canada
GROUP SALES 604 822 1060 conferences@housing.ubc.ca

Montessori Elementary
Credential Program
(Ages 6-12 yrs.)

This is a thorough &
comprehensive program
that offers an integrated
and holistic approach to
education. Itis designed to
meet the needs of teachers
in both the public and private sectors. Training consists
of 3 components: Summer Sessions, Distance Learning,
and Field Study.

t = vancouver training institute
’ a division of the Vancouver School Board

Montessori Elementary Teacher Credential Program*
Now accepting applications.

*Accredited by MACTE - www.macte.org

Montessori Foundation Course

Course Description: This course is designed to provide
a comprehensive overview of the preschool years (ages
3-6). Itincludes lectures and seminars on Montessori
educational theory, philosophy, and curriculum. This
course is a pre-requisite to VTI's Montessori Elementary
Credential Program unless a Montessori Early Childhood
Credential has already been attained.

Credit Opportunities:
Graduation Certificate (33 credits) and M.Ed options
available for eligible students through City University.

*Affiliated with AMS - www.amshg.org

Call 604-713-4500 or email cregistrat@vsh.hc.ca for a complete information/application

package or visit our website: www.vti.vsh.bc.ca/montessori/
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BCTF Members!
Finally a Summer School you will ENJOY

Kokanee Springs Golf Resort Presents

Master of Arts in Learning and Technology

The Royal Roads Advantage

The knowledge gained at

Educators today face a growing demand
to take learning outside the classroom
and beyond traditional methods.

Summer Golf Schools

it ey

Our MA in Learning and Technology gives
you the skills and knowledge to facilitate
learning in a technology-mediated
environment. And you get to practice it,
too — our innovative blended learning
model, combining distance learning with
short residencies, allows you to earn your
degree while you earn a living.

Want to know more? Contact us today.
1-877-778-6227 | learn.more@royalroads.ca

_-:- o ...___ﬁ" www.royalroads.ca

= e o, Wb S
5 nights in the Lodges of Kokanee e L L R
5 days of lessons with our PGA professionals
5 days of golfing with power carts

MA IN LEADERSHIP | MA IN ENVIRONMENTAL

GRADUATE DIPLOMA IN ENVIRONMENTAL EDUCATION AND COMMUNICATION

MA IN CONFLICT ANALYSIS AND MANAGEMENT WITH CONCENTRATION IN COMMUNITY
AND SCHOOL CONFLICT | MA IN PROFESSIONAL COMMUNICATION

Royal Roads University

is relevant, timely and
immediately applicable to
the workplace. Experienced
leaders in their fields teach
our programs. Programs

are completed in two years
and combine brief residency
periods in Victoria, B.C. with
online learning.

I
RoyvAL RoADS
UNIVERSITY

Advance in the workplace

CATE IN LEARNING AND TECHNOLOGY
EDUCATION AND COMMUNICATION

EDUCATION AND COMMUNICATION

Available: July 1-6, 8-13, 15-20, 22-27,

July 29-Aug. 3, Aug. 5-10, 12-17, 19-24, 26-31 P

If you are a BCTF member, ask for our Special Work as a teacher in the U.S.A.

rate of $679 per person (reg.$719), based on
double occupancy, taxes extra. Max. 8 per Home Country: Canada
professional, so grab a friend or bring a gang. US.A. Placement: South Carolina

Phone 1-800-979-7999 for full details or
visit our web site

www.kokaneesprings.com

Teacher: Sean

Personal Goal: Go camping in Yosemite

@MEPOC

TRAVEL INSURANCE

MEDOC® Travel Insurance provides BCTF members with
worry-free travel coverage, including Emergency Medical,
Trip Cancellation/Interruption and much more.

Professional Goal: Learn new teaching strategies

How He Got Started: www.vifprogram.com

Hundreds of teachers like Sean are teaching in the
U.S.A. and gaining experience that will advance their
careers. You can, too. Visit www.vifprogram.com.

National Park

TryEngineering.org

Discover the creative engineer in you!
TryEngineering.org is the ultimate resource on
engineering information

* Learn about the fun « Search our database

Single Trip Plan
All-inclusive coverage for trips up to 182 days. . -
(available to those 55 years and under)
Annual Plan STUART WOOD LOWER MAINLAND
Affordable coverage for those who take more ELEMENTARY, sbD 73 HIGH SCHOOL
than one trip each year. (no age limit)
| . 2 Celebrates TUTORS
Enroll today & travel with peace of mind. SN 100years REQ U I RE D
1.866.799.0000 » www.johnson.ca/medoc October 12-13, 2007
All former staff an _ for one-to-one
@ Johnson Inc. students are invited! m-hoggﬁggltﬁgngs after
MEDOC® i i d trad k of Joh Inc. MEDOC? is und i by Royal & Sun Alli I RSVP 250-374-1 755 Earn eXtra money!
Company of C:naa;:galzt:;edmti:s;r::; b; Ji:nrs‘z:nln:‘.:]ohnson Incl.saLr':i ;::;t;egun;dl;ﬂe&sh::e colr;:\nr:\inn;‘x:::sehip‘ faX 2 50-3 7 7-2 2 21

Teachers’ Tutoring
Service

A collective of BC
Certified Teachers
Phone: 604-730-3410
E-mail: teacher@tutor.bc.ca
Web: www.tutor.bc.ca

and exciting work to find accredited

that engineers do engineering and
engineering

> Ask‘a question of an technology programs
engineer or an

undergraduate * Find projects,
engineering student competitions and
summer camps

- * Learn about
V'?'t . engineering careers * Download free
www.tryengineering.org that are right for your engineering lesson
today! students plans to use in class

Ebucators B&B NETWORK
Celebrating 20 Years!

$36 A NIGHT s000

Locations

FOR TWO!  woridwide!
“Great Experience!”

Jim & Awvril , Prince George, #11774

PO Box 5279 - Eugene OR 97405
800-377-3480

www.educatorstravel.com

TRAVEL/VACATION

EAST COAST COTTAGES Beach House at the
(ape, sleeps 10, 4 bd., 2 bath, sunroom, 2
sundecks, bbg, private, treed property. The
Ocean Breeze Cottage, sleeps 5, 2 bd,, 1 bath,
wraparound deck, bbg. Both properties are next
to each other and can be rented together, fresh
seafood market nearby, beautiful sandy beaches.
Centrally located along the NB coast, 1 hr. to PEI
or NS. WKly or mthly rates. Visit our website:
www. seatosearentals.com Ph: 250-828-
6280.

CHEMAINUS, Vancouver Island. Tide’s Inn,
sleeps 2, gas fireplace, quiet with beautiful
gardens. Enjoy kayaking, golfing, beautiful
beaches and Salt Spring Ferry nearby. Wkly and
mthly rates. Visit our web site: www.
seatosearentals.com, Ph: 250-828-6280.

QUEEN CHARLOTTE ISLANDS/HAIDA
GWAII Fabulous “mothership” kayaking,
wilderness adventure, unforgettable experiences.
1-888-559-8317, www.island.net/~archipel

WHISTLER Condo. Sleeps 4, views, close to
village, all amen. 604-943-9423 x

GRANADA, NICARAGUA Discover this
beautiful Spanish colonial city and little known
country. B&B run by retired BC teacher. For
information contact carolannrea@hotmail.com

WHISTLER GETAWAY Pinecrest Estates, 4-5
bd., 1.5 bath, 1400 sq.ft. cabin, sauna, deck
with BBQ, fully-equip. kitchen, DW, WD, wood
stove (wood provided). Seasonal rates.
glush@shaw.ca or 604-936-3346.

BLACKCOMB Luxury 2 bd/loft, 3 bath, sleeps
8, ski-in, ski-out, 604-940-0156.

WHISTLER CREEK townhouse for rent. View
of Alta Lake. 2 bath., 3 bd,, sleeps 6. 604-535-
3447.

WHISTLER 1 bd. condo (Whistler Creekside)
Sleeps 4, F/P, hot tub, swimming pool, sauna,
kitchen fully equipped, u/ground parking, close
to lift and stores. Call Jan or John at 604-530-
0958.

SUN PEAKS RESORT Stone’s Throw, Unit 49,
luxurious brand new condo, 2 bd/ 2 bath, sleeps
5, ski-in/ski-out, mountain views, private hot
tub, F/P, bbq, 6 appliances, plasma TVs. All
amenities. NS/NP. 1-800-585-8834,
reservation code: Teacher

WHISTLER Village North, 2 bd. deluxe
townhome. 604-531-6847, E-mail:
hpjanzen@shaw.ca. View at
www.whistlervacationhome.ca.

FRANCE. Ultimate vacations, privately owned,
beautiful furn. 1 bd. central Paris. Provence
lovely furn. house close to Avignon. WKly/mthly.
604-738-1876, 604-298-3904,
irene.roland@gmail.com,
www.ultimateparis.com

KIHEI, MAUL. Large selection of fully equipped
condos. Great beaches. Near shopping centre.
Call Alf, 604-291-1751, F: 604-291-9773,
kihei@telus.net.

KIHEI, MAUI Privately owned, beautiful fully
furn. 2 bd., 2 bath condo across from Kamaole
beaches. Great complex, Great location. 250-
598-6955, F: 250-598-6965.

WHISTLER BLACKCOMB Ski-in/ski-out,
luxury condo, sleeps 5, pool, hot tubs, 3 night
min. www.at-blackcomb.com, Sheila 604-
929-6589.

FRANCE HOLIDAY RENTALS Medieval
house/studio, 16C village, Montagnac, S France.
1/2 hr. Montpellier, 15 min. Med.
sjevent@shaw.ca

WHISTLER Alta Lake, waterfront, 1 bd. condo,
sleeps 4, Tkm to village, FP, TV/ VCR/DVD.
Summer/winter rates 604-298-2070.

WHISTLER condo, 2 bd. Sleep 6, Quiet family
area, 10 min. to Village. All amenities, fireplace,
jetted tub, etc. Rates from $100 to $225 per
night. Depending on duration and season. Ron
604-988-8231, rhsargent@shaw.ca

WHISTLER 3 bd. chalet, sleeps 6, all
amenities, call John 604-987-7619.

SILVERSTAR 2 bdrm. deluxe accom-
modation, call 250-549-1536 for best
prices. www.silverstarski.ca

www.retire2mexico.info

DISCOVER RURAL FRANCE ON TWO
WHEELS with easy going routes that meander
through France’s scenic landscapes. There is little
traffic so that the most inexperienced cyclist can
pedal at a carefree pace. The accommodation is
farmhouse style with regional cuisine and local
wines. Guided by the unbound enthusiasm of a
Francophile teacher, explore enchanting chateaux
in the Loire; prehistoric treasures in the
Dordogne; or the rolling vineyards of Burgundy.
Panorama Travel www.francebydesign.ca, 1-
888-703-0163, info@travellers-tale.com, BC
reg 2683.




CLASSIFIED

GABRIOLA ISLAND BC 2 bdrm., private,
fully equipped, starting $850/mo. or
$450/wk. 250-247-9883,
www.gabiolacottage.netfirms.com,
email: boysen@shaw.ca

GULF ISLANDS Deluxe waterfront cottage,
1 bd./sleeps 4, winter and summer rates,
call Aima 250-629-3008,
www.ainsliepointcottage.com.

LAKE TAHOE August 5-11, 2007. South
Lake Tahoe Embassy Vacation Resort studio
suite. Contact 604-464-1788 or
stan_wylie@telus.net

OKANAGAN 0soyoos lakeview cherry
orchard private house rental. Weekly in
summer, long term out of season.
www.lakeviewcherryorchard.com or
call Carol 604-209-7220.

HORNBY ISLAND vacation book early.
“Arthurs House” sleeps 5-8, $1200/wk.
comfortable home, sunny location, close to
beach, full kitchen, lawn, trees. “Arthurs
Cottage” sleeps 2-5, $600/wK.
davidcloud@hornbyisland.com

ARIZONA sunny, relaxing, fully furn.
home. Lovely citrus trees, cactus lands-
caping. Quiet outside covered eating area.
Private community, indoor/outdoor pools,
golf, recreation. $625/wk., $2200/mo.
available March. 250-539-3662, 360-
584-0834, arizonasuny @yahoo.com

FRANCE Southwest, Medieval village
house, sleeps 6, fully equipped, 45 min.
Montpellier, www.swanshousein
france.com

SUNSHINE COAST Waterfront cottage,
sleeps 4, F/P, W/D, accessible. View at
www.bbsunshinecoast.com/lodging/
2action=view&lid=163, full kitchen,
hiking, parks nearby. 604-885-0651,
fibishop@gmail.com

FRANCE FRANCE 2007 Holiday rental
well renovated stone houses in ancient
vineyard village, SW France, great walking,
cycling, food, wine. C$680/ C$810/wk. per
family unit. Email: mjcapper@hotmail.com,
visit www.ourhouseinfrance.com.au

PENDER ISLAND New cottage @ Otter
Bay Marina/Resort, 5 min. walk from ferry
terminal . Sleeps 6 , fully furn., gas F/P,
huge deck with bbg, etc. Marina offers
kayaking, sailing, 2 outdooor swimming
pools, hottub, clubhouse with pool tables,
video games, etc. 5 min.to golf course.
Contact Cheryl or Steve Wilson at 604-597-
4262 or wilson_cheryl@sd36.bc.ca for
an information package.

KOOTENAY LAKE @ Boswell, BC. 3
bdrm. house, fully furnished, daily, weekly
rentals. Details at
www.lakeviewgetaway.com

BIRDS OF PASSAGE B&B suite accom.
for up to 4. 20 min. from downtown
Vancouver, the ferries, and ski hills. We
serve hot bread daily, have binoculars and
birdlists for you. Near beaches, kayaking,
golf, and bird sanctuary. Call Susan or John
604-929-4824 or bookless @telus.net.

CABIN FOR RENT Shuswap Lake, sleeps
4-6, lake view, weekly rentals from June to
Sept., Call 604-525-9558.

COZY COTTAGE FOR RENT Lake
Erroch,1.5 hr. from Vancouver, 30 min.
from Harrison, sleeps 4-6, golfing, hiking,
fishing nearby. Call 604-525-9558.
COMOX VALLEY Beautiful, fully furnished
custom built home. Close to Mt. Washing-
ton's hiking trails and short distance to
Williams Beach. Sea to sky. 3 bdrm home
avail. July to mid-Sept. Contact
smtaylor@telus.net.

OKANAGAN cottage for rent. Private beach
and dock. Canoe available. Sleeps 6. To
view see www3.telus.net/carrs_cabin.
$1000/wk. Email for more info:
johncarr@telus.net

QUADRA ISLAND w/f cottage, $850/wK.
for two, June thru Sept. 1-800-661-9441.

SUNSHINE COAST 4 bd., fully equipped

waterfront cottage with view and beach for
playing, walking and swimming. Ideal for
kids. Near Gibson's, 1 mile from ferry. 30
min from golf courses. Contact Barry 250-

652-5501, bwrolston@shaw.ca

GABRIOLA ISLAND, BC. 2 bd., private,
fully equipped, starting $850/mo. or
$450/wk. 250-247-9883, www.gabriola-
cottage.netfirms.com,
boysen@shaw.ca

MAYNE ISLAND Fairview Farm B&B.
Small B&B with 2 generous rooms facing
the water. Ensuites. Private entrance. Local,
organic breakfasts, beach access. Bird
watching. www.fairviewonmayne.com,
1-866-539-5582.

0SOYO0OS waterfront 2 bdrm. condo,
weekly rental, May-Oct. N/P, N/S. George
604-520-1001.

DEEP BAY waterfront, 2 bd. cottage, Van-
couver Island, overlooking Denman, Hornby
Islands. Relaxing, private, sleeps 4-6
people, N/S, N/P. Avail. June to Sept. 604-
939-0121 or chuck_denison@telus.net
SUNSHINE COAST Secret Cove, 2 bdrm
view condo, sleeps 6. Full kitchen, W/D.
Clean, quiet, prviate. call 604-885-9464 or
e-mail: secretcovehideaway@dccnet.com

MAZATLAN, MEXICO 2 bd., 2 bath
condo. Sleeps 4, Pool, tennis, 3 blks to
beach. Teacher owned. Tel. 604-733-6184,
cell: 604-614-4789.

SAVARY ISLAND BC's tropical isle.
Sophisticated camping. Comfy cabin, tenting
too. Propane fridge and stove. Sunsets to
die for, white sandy beaches, waterfront.
Wow! Bookings. 604-538-3534.

SUNSHINE COAST Beach House near
Powell River. Sleeps 10, 4 bdrm, 2 bath,
sundeck, half acre waterfront property.
Quiet bay, excellent for hiking, fishing,
kayaking, golfing. 604-464-9925 or email
kross@sd43.bc.ca

FOR RENT/EXCHANGE

VANCOUVER Clean, bright, quiet, centrally
located condos at Robson & Bute. 1 bd.
$95/ single. Daily/weekly/monthly rates.
604-608-4268, dbemc@hotmail.com

COURTENAY Cozy 3 bd., fully furnished
house in the heart of downtown Courtenay.
Close to all amenities, just blocks to the
beautiful Puntledge River and 25 min. to
Mt. Washington. Nightly (3 night min.) and
weekly rates available. E-mail:
accommodations_garlandguesthouse
@yahoo.ca, web site: www.comox
valleygarlandguesthouse.com

HOUSE SWAP Fernie BC and Lower
Mainland. Family of 4. Dates Negotiable.
Contact 250-423-3577 or e-mail at
tdmlewis @telus.net

VANCOUVER near Kits beach, 1 bdrm.
$300/wk. all included. Available mid-May
to mid-July. Call 604-737-7181 or e-mail:
daphnoucho@hotmail.com

HOUSE EXCHANGE Victoria couple
seeking house exchange in either the
Okanagan or West Kootenays sometime in
July (7-10 days). Home in Victoria has 2
bdrms, den, fenced backyard with all the
usual amenities. Located close to U-Vic,
downtown, the galloping goose trial and
golf course.  250-472-0910.

VANCOUVER 2.5 bdrm house, 12th &
Alma, superb view, garage, walk to beach,
bus to UBC/downtown, v.clean, quiet;
$850/wk., $3000/mo., $5600 July/Aug.
604-222-7876, cgoldt@telus.net

VANCOUVER Dunbar apt. for rent.
July/Aug. Reasonable rent in exchange for
tlc of resident cat. elizabbell@gmail.com

VANCOUVER Quiet 1 bdrm apt., next to
Stanley Park and a short walk to beach.
Avail. July/Aug. $1175/mo. N/S, call 604-
688-3464, or e-mail
kim_kucille@hotmail.com

VICTORIA Fully furnished 2 bdrm ground-
level stuie in beautiful ‘Fernwood’ character
house. Available July and into August
(dates flexible) Email:
colleenmichellehoward@gmail.com

NORTH VANCOUVER 2 bdrm. semi-
furnished heritage home in Grand Blvd.
area available June 15-Sept. 15 (flexible).
One block to bus, great fenced back yard
suitable for children, pet ok. $950/mo.
inclusive. 604-984-8363.

VANCOUVER Newly-renovated furnished
studio apartment for rent in the West End -
3 blks from Stanley Park and English Bay.
$80/night, $425/wk. 250-447-6393.

SUMMER APT. EXCHANGE 1 bdrm.,,
Brooklyn, New York for similar in
Commercial Dr. area, 1 block to Subway, 45
min. to Mid-Manhattan. Possible vehicle
exchange. Responsible tenants only!
gchiprout@earthlink.net

SQUAMISH Home exchange, 1-2 wks for
Penticton area, July-Aug., 3 bdrm town-
house, sleeps 6. Sherri 604-898-4420,
scargoe@hotmail.com.

WHITEHORSE 4 bdrm house for rent for
the summer. $3000, has been discounted
for teachers. berquist@klondiker.com or
canadavacationrentals.com

VICTORIA 3 bdrm house near Butchart
Gardens, decks, quiet, $1120/wk. July 28-
Aug. 18, 250-652-5606.

MASTER OF EDUCATION (Special Educa-
tion) by coursework offered by Flinders
University in S. Australia is recognized by
the B.C. TQS. Degree available entirely in
distance mode. Apply now for commence-
ment of study semester one (late February)
or semester two (late July). More infor-
mation at: ehit flinders.edu.au/northamerica
or from the program co-ordinator,
Bernice.Burnip@flinders.edu.au

VARIETY-THE CHILDREN'’S CHARITY
Working with children is your special
passion. Leaving a legacy in your will for
BC's special kids will be your gift of a
lifetime. There are estate planning benefits
too. Contact Peter Chipman to confirm.

Toll free 1-800-381-2040, direct
604-268-3887 or email
peter.chipman@ variety.bc.ca

RETIRING? Do it right—get the book
Transition to Retirement. It's not about
finances, it's about you!
www.pacificedgepublishing.com

MORTGAGES. Let a former teacher and
now AMP (Accredited Mortgage Pro-
fessional) find the best financing for all your
mortgage financing needs. 604-329-3943
www.VancouverMortgages.ca.

EXCHANGE. Teach on the Sunshine Coast!
Teaching/house exchange wanted for
2007/08 school year to greater Vancouver,
Victoria or Kelowna. Grade 3-5. Give me a
call at 604-885-5240 or E-Mail
jamberg@dccnet.com

RETIRED? RETIRING? Use your teaching
skills to create another income stream to
supplement your pension and secure your
future. For information: 604-946-8955,
bgmcclure@gmail.com

www.puzzlepick.com - a web site for
puzzle-lovers everywhere. There are three
puzzles: a weekly cryptic crossword, a
monthly double acrostic crossword and a
twice-a-week online trivia puzzle (with a
prize). Lots of material there for classroom
challenges or just relaxing in the staffroom
or at home - and plenty of free puzzles to
start with.

TEACHERS TOOLS LTD -business for
sale. No need for incorporation or time
consuming, expensive startup, Just take
over. Name/company logo included.
Inventory alone is worth more than
$10,000. 150+ Pronunciation Improve-
ment games/sets of Communication Arrows
(sell for $99ea/$35€a). All templates/rights
included. No overhead, easy from-home
business, ideal for summer startup! $2,500
info: teacherstools@shaw.ca

DRAMAWORKS 2007 - Theatre Alberta
presents a variety of workshops to
collectively engage educators, amateurs and
professionals. Workshops in acting,
directing, playwriting, design and more!
2.5 & 3.5 day weekend workshops
running July 5-15 at the Citadel Theatre,
Edmonton. Early Bird pricing in effect until
June 1. Ask about our summer classes for
teens! Visit theatrealberta.com or cll
780-422-8162.

PRO-D WORKSHOP presentations. ..
Work with Glass, flamework glass beads,
pendants sculpture, small class size of 8.
Book now for 07 and 08 days.
seafireglassworks.com

RETIRING? Undecided about the Joint Life
option? Order “Choosing the Right Options”
a straighforward buide/workbook for
selecting the best option for your situation.
workbook $15, CD $15, both $25. Mail:
Ken Smith, 5120 Ewart St., Burnaby, BC
V5J 2W2 or BCTF Lesson Aids.

15% OFF Mary Kay for teachers.
www.marykay.ca/csnell

IN-HOME TUTORING agency needs
certified teachers for Grade 1-12 (all
subjects) www.schooliseasy.com.
Forward resume to susan@schoolis
easy.com, or fax 604-439-1795, or phone
604-439-1790.

NEED A NEW OR NEWER VEHICLE?

I make vehicle shopping easy, while saving
you time and money. With the background
in education | can listen and understand
what is important to you. Give me a call or
e-mail for more information. Bill Sloan,
Vehicle Agent, Capital City Auto Group,
250-412-7970, E-mail: bsloan@shaw.ca

PD CALENDAR
]

2-5 Regina. DreamCatching 2007
Professional Development Workshops in Math
& Science for Teachers of Aboriginal Students,
at the University of Regina, Saskatchewan.
Cost: TBA. Information: www.dream-
catching.com

5 Vancouver. Investigating Our Practices
2007. Celebrating IOP's 10th Anniversary.
Teachers from different educational contexts
convene at UBC to share their investigations,
understandings, and questions. Call for
Proposals—Share Your Classroom Inquiries.
Submission deadline: March 9. Scarfe
Education Building, 2125 Main Mall, UBC.
Information: www.eplt.educ.ubc.ca/
workshops/ or contact Judy Paley, 604-822-
2733, or judy.paley@ubc.ca

11 Whistler. 2nd Annual PITA (Provindial
Intermediate Teachers’ Association)
Whistler Workshops—Supporting
struggling students in the grey area.
Featuring Dawn Reithaug. Online
registration and information goes live in
February. Fee $95. Contact Ray Myrtle
PITA President, f: 604-224-5754
rmyrtle@canada.com

18 Chilliwack. Professional day activities,
extend yourself beyond the classroom walls.
Interested in touring the valley? Want to
change jobs? How about financial security?
Art? Food? Photoshop? Music? Look at our
springboard calendar of workshops early in
April. Registration and information: Chilliwack
Teachers’ Association, Elizabeth Gillies 604-
792-9233 or pd33@bctf.ca or
egilliesis@mac.com

28-30 Vancouver. 15th Annual David
Berman Memorial Concurret Disorders
Conference. This conference will provide
advanced training in concurrent disorders,
including in-depth exploration of integrated
treatment. Held at the Coast Plaza Hotel &
Suites at Stanley Park, 1763 Comox Street,
Vancouver, BC. For further information, please
visit www.interprofessional.ubc.ca, or
contact ipad@interchange.ubc.ca or 604-
822-7524

2-19 Quebec City. Institut de Francais, UBC
a Quebe, French Bursary Program for
Teachers. This French immersion program is
intended for all teachers and administrators
interested in learning or improving their
French language skills. Information:
www.frenchcentre.ubc.ca/quebec or toll-
free 1-866-528-7485

5=16 China. Peace and Reconciliation
Study Tour to China Supported by BC Social
Studies Teachers’ Association (BCSSTA). The
study tour facilitates a better understanding of
the cultural and historical background of
China during the Asia-Pacific War (1931-
1945). Meet survivors and historians, visit
museums and historical sites in Shanghai,
Zhejiang and Nanjing. BC Assoc. for Learning
and Preserving the History of WWII in Asia
(BC ALPHA) covers all ground costs inside
China. For more information contact Thekla Lit
at 604-313-6000 or bcalpha@shaw.ca.
Application details www.alpha-canada.org/
StudyTour

14-15 West Vancouver. Non-Judgemental
Teaching with Junko Lowry. Learn to access
the ever present universal energy through
enter-the-heart contemplations. Deal with all
the challenges teaching presents with this
very powerful method. For more details
download the NJT information form at
www.nihongobc.com and dlick the “Non-
Judgemental Teaching Seminar” link or
contact Brad for more infomation at
brad@nihongobc.com

22=27 Fredericton, New Brunswick. St.
Thomas University. 10th Annual Summer
Institute in Human Rights for Teachers. This
course is designed to educate teaching
professionals about the various rights,
instruments and issues pertinent to human
rights from international, regional, and
domestic perspectives. For information
contact: Dr. Heather Richmond
Richmond@stu.ca or Marc Gionet
margionet@stu.ca 506-453-7203 or visit
us on the web at: www.stu.ca

13=15 Parksville. Achieving excellence in
writing with Susan Augustyn. This workshop
is practical, offering a comprehensive writing
program to take back to the classroom to use
immediately. Interesting, informative and
effective. Students’ writing shows dramatic
improvement within six months. For
information contact Susan at 250-248-6434
or saugustyn@shaw.ca

13=17 Vancouver. 4th Media Literacy
Summer Institute. In a media-saturated world,
how do we help students to manage the
barrage of messages? Held at the BC
Teachers' Federation building. For further
details contact Dan Blake at 604-301-1247
or deblaca@telus.net

19-21 Penticton. The 3rd Annual Summer
Leadership Conference. Designed to cater to
the professional learning needs of teachers,
vice-principals, parents, trustees and district
leaders. Sunday evening pre-conference and
two days which inlcude noted authors and
leading educators. Information and
registration at: www.sd67.bc.ca or contact
Kathy Levesque klevesque@summer.com,
250-770-7718, local 1.

22-24 victoria. All Kinds of Minds, in
collaboration with St. Michaels University
School, a “Schools Attuned” workshop. For
more information, please visit www.smus.ca/
campus/extension/schools_attuned.htmi,
send an e-mail to edextension@smus.bc.ca,
or call (250) 370-6117.

23-24 Surrey. The Literacy Continuum:
The changing faces of literacy. The Literacy
Networks' annual 2-day conference featuring
Dr. Richard Allington, Leyton Schnellert and
Pam Quigg plus workshops by respected local
educators. On-line registration begins end of
April. VISA and MasterCard accepted. For
information contact Bonnie Mackwood at
mackwood_b@sd36.bc.ca or call 604-
590-2255.

PSA PD Day: October 19, 2007

bctf.ca/Professional
Development.aspx

Additions/changes: elambert@bcif.ca
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by Peter Adams

urthest from my mind, as
I disembarked from the
Vancouver to Bangkok
flight four months ago,
was teaching English in a
Phuket primary school. After 35
years as a secondary teacher in

Eager to learn, the
pupils energetically
engage in every
classroom activity, in
the same way they
would join in play-
ground games. It is no
wonder, as the pro-
gram emphasizes a
child-centered
approach.

Canada, I believed I was about
to begin an extended vacation in
Southeast Asia. Within a week of
my arrival in Thailand, however,
I read an article in the Bangkok
Post describing a special English
language program in Baan
Kalim School, Phuket Island,
Southern Thailand. I was greatly
impressed by the Phuket Has
Been Good To Us Foundation’s
efforts to help children in a
village that was ravaged by the
Boxing Day tsunami of 2004.
Phuket Has Been Good To Us
was formed in response to the
tsunami by a group of Phuket
business and professional

people, together with educa-
tional leaders. The foundation
works with local educators to
improve the economic oppor-
tunities and life chances of
young people, by funding and
implementing high quality,
practical English-language
education in government schools
on Phuket Island. The founda-
tion wants to help Thai youth
become capable and confident
English speakers, so that they
can secure well-paying employ-
ment, remain close to their
families on Phuket Island, and
ultimately begin to assume the
reins of the economy.

Phuket is a place where
English is widely spoken, but
where few Thais speak English
well and most high-paying jobs
and upper-management
positions on the island are
dominated by expatriates. In a
recent study, Thailand ranked
second to last among nations in
the region in English-language
skills. The foundation is
committed to addressing this in
a positive and proactive way.

With its warm waters and fine
sandy beaches, Phuket is an
idyllic location for work or
vacation. It is widely regarded
as one of the most beautiful
tourist destinations in Southeast
Asia, with a cost of living about
a third of that in BC. The
country contains some of the
most beautiful Buddhist
temples, often set amongst
verdant rainforests. With world-
renowned cuisine and warm,

n_.l.'[-.-r' : .-‘l
Retired Langley teacher Peter Adams teaching English to students in Phuket, Thailand.
Phuket was one of the communities devastated by the 2004 Boxing Day tsunami.

friendly people, it often seems
like a tropical paradise.

A week later, after being
accepted as a volunteer teacher
in the school, I was on my way
to Phuket. What a wonderful
experience it has been. The
children, ranging in age from six
to twelve years, are an absolute
delight. Eager to learn, the
pupils energetically engage in
every classroom activity, in the
same way they would join in
playground games. It is no
wonder, as the program empha-
sizes a child-centered approach.
Using the most up-to-date
materials and teaching strate-
gies, and with class sizes of less
than 20, the pupils learn
practical verbal, reading, and
writing skills.

Kate Cope, the foundation’s
educational director, has put in
place a wide array of learning
materials. Teachers use an
interactive approach to teaching
English, which includes the use

Using the most up-to-
date materials and
teaching strategies,
and with class sizes of
less than 20, the pupils
learn practical verbal,
reading, and writing
skills.

of a miniature, hands-on,
“educational playground” for
the English-language classroom.

The program is focussed on
“total physical response,” which
engages the children by hearing,
seeing, and actually doing.

The children eagerly move
about the classroom examining
maps, posters, books, games,
and models of everyday objects
found in the home and the
market. I am constantly being
served with impromptu meals of
model sandwiches, pizza, ice
cream, fruit, and vegetables. It
felt strange at first to pretend to
eat plastic grapes, but after
seeing the delight on the
children’s faces, I now welcome
the opportunity to engage them
in conversation about the
various kinds of fruit being held
in a child’s pretend shopping
basket. We even have plastic
models of life-size lobster,
clams, and crabs. All of these
provide perfect opportunities to
ask, What is this? Do you like
that? and so on. Imagine the
delight in hearing a little seven-
year-old reply “This is a ham,
cheese, and lettuce sandwich.”

There is no emphasis here on
memorizing lists of words and
phrases. We use games, puzzles,
and role-playing to such a
positive extent that many
children arrive early to class
and linger after the lesson is
over. Bingo games, using the
names of objects rather than
numbers, are a real favourite.

Co-operation among pupils is
constantly encouraged. It is
most rewarding to observe
children helping each other to

finish a crossword puzzle or
match-up game. Imagine the
beaming smile of a child basking
in the applause of the class after
correctly pronouncing a series
of words in English. I can’t think
of more conclusive proof of the
success of the program.

I came to Thailand to see the
sights and learn something of
the culture. I had no idea that
my insights would be provided
by the pupils of a primary school
in Phuket. I have been led to
conclude that children all over
the world love to learn and are
eager to help each other. Given

I have been led to
conclude that children
all over the world love
to learn and are eager
to help each other.

the appropriate setting, both of
these can be accomplished in a
co-operative and supportive
fashion and at an astonishing
rate. In my case, the teacher has
become the learner.

If you are interested in
learning more about volunteer
opportunities at Baan Kalim
School, please contact Stephen
Cope, Director of Development,
+66 (0)76-341-932, stephen@
phukethasbeengoodtous.org,
www.phukethasbeengoodtous.
org

Peter Adams is a retired
Langley teacher.


mailto:stephen@phukethasbeengoodtous.org
http://www.phukethasbeengoodtous.org
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